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Appendix 1: Questionnaire Form 

 



 

 



 

 
 



 

 



 

 



 

 



 

 



 

 



Appendix 2: Guide sheets for semi-structured interviews and prompt 
for monthly reflection 
 
 
1st Interview 
 
INTRODUCTION 
 
WELCOME  
INTRODUCE YOURSELF AND ROLE  
EXPRESS APPRECIATION FOR PARTICIPATION   
PRIOR TO INTERVIEW EXPLAIN PROCESS AND PURPOSE  
WELCOME ANY QUESTIONS.   
 
PROCESS  
AN INFORMAL INTERVIEW 
NOT A TEST  
NO RIGHT OR WRONG ANSWERS    
 
THREE PARTS 
(1) GENERAL QUESTIONS ABOUT YOU AND YOUR BACKGROUND – HOW 
YOU CAME TO BE  AT BRIGHT COLLEGE  
(2) HOW YOU CAME TO BE INVOLVED IN THE SUN AND YOU THOUGHTS AND 
FEELINGS THUS FAR 
(3) YOUR THOUGHTS AND FEELINGS ABOUT SUSTAINABLE DEVELOPMENT 
AND HOW THEY RELATE TO YOU AND YOUR LIFE AT BRIGHT COLLEGE 
 
REITERATE NOT A TEST OR ‘JOB INTERVIEW’  
MORE LIKE AN INFORMAL CONVERSATION - ALTHOUGH FOR A PURPOSE  
FOLLOWS A SET OF THEMES WITH OPPORTUNITY TO EXPLORE YOUR 
ANSWERS IN MORE DEPTH 
WILL MAKE SOME NOTES  
MAY ASK FOR CLARIFICATION 
GENUINE INTEREST IN ANSWERS 
 
RECORDING 
INTERVIEW TO BE RECORDED  
NO ONE ELSE HEARS IT 
ALLOWS ME TO CONCENTRATE ON YOU 
RECORDING CONVERTED INTO A TRANSCRIPT WITH PSEUDONYM USED TO 
PROTECT PRIVACY  
 
READING OF RIGHTS! 
VOLUNTARY PARTICAPTION 
HAVE RIGHT NOT ANSWER ANY OF THE QUESTIONS OR END THE 
INTERVIEW WITHOUT EXPLANATION.   
NO QUESTIONS ARE DESIGNED TO CAUSE ANGUISH OR EMBARASSMENT  
TOPICS COVERED NOT GENERALLY CONSIDERED SENSITIVE 
 
PURPOSE  
NOT JUST A CHAT!  
PART OF A WIDER CASE STUDY AT UNIVERSITY LOOKING AT VALUE OF 
PARTICIPATION IN EXTRA CURRICULAR ACTIVITIES LIKE THE SUSTAINABLE 
UNIVERSITY NETWORK.   



NOT A GREAT DEAL IS KNOWN  
INPUT WILL HELP TO ADVANCE KNOWLEDGE   

 
ANY FINAL QUESTIONS 
 
BEFORE START A QUICK TIME CHECK   
 
RECORDER CHECK - ASK RESPONDENT NAME 
       
TOPIC 1: CONTEXT  
 
SO FIRST I’D LIKE TO ASK YOU ‘ABOUT YOU’  
 
AT BRIGHT COLLEGE 
 
Can you tell me about what you currently do at the University? 
 

[If prompt needed - job role? what entails? which department? 
What course? Department?  
Is that Full time/part time?] 

 
How long have you been here?  
 
[Students] How long to go? 
 
PRIOR TO BRIGHT COLLEGE  
  
What did you do prior to coming here – work, study? 
 

[If prompt needed – Is Bright College you first experience of university life? 
 

What did you study prior to Bright College? 
 

Where are you from originally?] 
 
 
DECISION TO COME TO BRIGHT COLLEGE 
 
Can you say a little about how you ended up coming to /choosing to study at 
Bright College? 
 
How do you generally feel about being at Bright College? 

 
OTHER ACTIVITIES AT BRIGHT COLLEGE 
 
Other than study /work 
 
Apart from being a member of the SUSTAINABLE UNIVERSITY NETWORK are 
you involved in any other activities of an extra-curricular nature as part of campus 
life at Bright College? 
[If prompt needed - Clubs? Societies? Sports? Committees?] 
 
 
 
 



TOPIC 2: INVOLVEMENT WITH SUSTAINABLE UNIVERSITY NETWORK 
 
FIRST INVOLVEMENT 
 
[for Environmental Committee members]  Am I right to assume that your 
involvement in SUN stems from you participation in the Environmental Committee? 
 
Can you recall the circumstances when you first became involved in the 
SUN/Environmental Committee, please elaborate: 
[If prompt needed - Intranet/Meeting/Poster/Request/Ultimatum] 
 
How long have you been part of SUN/Environmental Committee? 
 
Can you describe your feelings when you first heard about SUN/Environmental 
Committee? 
  
 
[for Environmental Committee members] What do you feel about the creation of the 
SUN? 
 
What made you join SUN/Environmental Committee? 

[If prompt needed - motivations] 
 
What were you expectations AND hopes when joining SUN/Environmental 
Committee? 

[If prompt needed - Social/learning/community/action/improving/future 
jobs/earlier interest] 

 
Did you have any fears when joining SUN/Environmental Committee? 

[If prompt needed - Too much work/not enough time/not knowing 
enough/guilt for current/habits/] 

   
What has been you experience so far? 
 
[Apart from other Environmental Committee members] Are you aware of any 
colleagues/friends that are part of the SUN? 
 
Have you ever encouraged a colleague/friend to join the SUN? 
 
SUN e NEWs 
 
Have you received SUNe news?   
 
If you can remember please describe what you did when you last saw a SUNe News 
email? 
 
Is this a typical response? 
 
Considering the information you have received through SUNeNews, so far, is this 
what you expected? 
 
Have you taken any action as a result? 

[If prompt needed - Looked for further information/taken part in events/told 
others about things you have read/responded in anyway to the information] 

 



Have you contributed to SUN eNews [or considered doing so?] 
 
 
TOPIC 3:  UNDERSTANDING OF SUSTAINABLE DEVELOPMENT 
 
Understanding of ‘sustainable development’ 
 
What do you understand by the concept of sustainable development? 
 
 
[Hand over pen and paper] I’m interested in how people represent sustainable 
development, please could you try and represent how you see sustainable 
development as a picture or diagram? 

 
 
What experiences have informed your current understanding of sustainable 
development? 
   

 
[for lecturers/students] Is SD a part of disciplinary interest/how much 

 
[If prompt needed - Staff development - any training courses?  
Where/when/] 

 
Attitudes to sustainable development 
   
I’m interested to hear about your opinions about SD?  
 
What do you think are the prospects for SD? 
 
Who in your opinion is responsible for SD? 
 
Can you describe you feelings when you think about sustainable development? 
 
Existing behaviour in relation to sustainable development 
  
I’m interested to hear about your existing behaviour in relation to SD 

Anything that you currently do in support of SD?  
Anything in contradiction? 

 
View of role of University with respect to Sustainable Development 
 
Do you have an opinion about the University’s role with respect to SD ? 
 
CONCLUSION 
 
Thank you very much.  I appreciate the time you have given me to answer my 
questions.  Is there anything else you think would be helpful for me to know before I 
switch off the recorder? 
 
[Switch Off Recorder] 
 
DEBRIEF 
As mentioned before the interview do you have any preference for a pseudonym?   
If not, I will allocate a one of 27 possible different names 



I should now have all the information I need from this 1st interview.   This will now be 
transcribed and analysed alongside transcripts from other participants. 
 
As part of the continuing study, I will now write to you on a regular basis over this 
academic year to ask you to submit your reflections on your experiences each 
month.  Full instructions will be given at the time, although if you have any questions 
please fell free to ask. 
 
At the conclusion of the study in around 12 months time, I will invite you to be 
interviewed again.  If you have any further questions please don’t hesitate to ask. 
 
Thanks once again for your time and assistance 
 



2nd INTERVIEW 
 
INTRODUCTION 
 
WELCOME  
APPRECIATION FOR CONTINUED PARTICIPATION   
OUTLIINE PROCESS AND PURPOSE  
ASK WHETHER THEY HAVE READ THE TRANSCRIPT OF THE FIRST 
INTERVIEW?      
ANY QUESTIONS?   
 
PROCESS  
AS BEFORE, AN INFORMAL INTERVIEW, NOT A TEST, NO RIGHT OR WRONG 
ANSWERS    
 
FOUR PARTS 
 
(1) AN UPDATE ABOUT YOU, THE PAST YEAR AND YOUR CIRCUMSTANCES 
NOW   
 
(2) YOUR THOUGHTS AND FEELINGS ABOUT SUSTAINABLE DEVELOPMENT 
NOW COMPARED TO LAST YEAR, AND EXPERIENCES WHICH HAVE 
CONTRIBUTED TO ANY CHANGES 
 
(3)  CONSIDERATION OF YOUR EXPERIENCES AT THE UNIVERSITY OVER 
THE LAST YEAR - AND AS A MEMBER OF THE SUSTAINABLE UNIVERSITY 
NETWORK 
 
(4) YOUR EXPERIENCE OF THE RESEARCH PROCESS OVERALL 
 
REITERATE NOT A TEST OR ‘JOB INTERVIEW’  
MORE LIKE AN INFORMAL CONVERSATION - ALTHOUGH FOR A PURPOSE  
FOLLOWS A SET OF THEMES WITH OPPORTUNITY TO EXPLORE YOUR 
ANSWERS IN MORE DEPTH 
MAY MAKE SOME NOTES  
MAY ASK FOR CLARIFICATION 
GENUINE INTEREST IN ANSWERS 
 
RECORDING 
INTERVIEW TO BE RECORDED  
NO ONE ELSE HEARS IT 
ALLOWS ME TO CONCENTRATE ON YOU 
 
READING OF RIGHTS 
VOLUNTARY PARTICAPTION 
HAVE RIGHT NOT ANSWER ANY OF THE QUESTIONS OR END THE 
INTERVIEW WITHOUT EXPLANATION.   
NO QUESTIONS ARE DESIGNED TO CAUSE ANGUISH OR EMBARASSMENT  
TOPICS COVERED NOT GENERALLY CONSIDERED SENSITIVE 
 
PURPOSE  
NOT JUST A CHAT!  
PART OF A WIDER CASE STUDY AT UNIVERSITY LOOKING AT VALUE OF 
PARTICIPATION IN EXTRA CURRICULAR ACTIVITIES LIKE THE SUSTAINABLE 
UNIVERSITY NETWORK.   



NOT A GREAT DEAL IS KNOWN  
INPUT WILL HELP TO ADVANCE KNOWLEDGE   

 
ANY FINAL QUESTIONS 
 
BEFORE START A QUICK TIME CHECK   
 
RECORDER CHECK - ASK RESPONDENT NAME 
 
TOPIC 1:  CONTEXT - ABOUT YOU 
 
SO FIRST I’D LIKE AN UPDATE ‘ABOUT YOU’  
 
AT BRIGHT COLLEGE 
 
Last year you reported that you   
 
[Role/Type of 
study…………………………………………………………………………………………] 
 
Have there been any significant changes in your circumstances? 
 
How would you sum up your last year overall? 
 
[if prompt needed: Typical/atypical; Exciting/Dull; Difficult/Plain sailing?] 
 
 
TOPIC 2:  UNDERSTANDING, ATTITUDES, FEELINGS AND BEHAVIOUS IN 
RELATION TO SUSTAINABLE DEVELOPMENT 
 
Understanding of ‘sustainable development’ 
 
What do you understand by the concept of sustainable development today? 
 
[If prompt needed: Aspects? environmental/poverty/economic; Scale? 
Local/national/global; Context?] 
 
Last year you described to me you understanding of sustainable development 
How would you describe your understanding today, compared to your understanding 
a year ago? 
 
[If prompt needed:  Nature of understanding – same/different; limited/sophisticated; 
simple/complex; clarity/ambiguity; Knowledge – expanded?; Experience – 
expanded?] 
 
[Prompt: Features of sustainable development described a year ago 
 
………………………………………………………………………………………………… 
 
………………………………………………………………………………………………… 
 
…………………………………………………………………………………………………] 
 
If there has been a change, what prompted it? 
 



Last year you drew a picture/described a picture you would draw.  You drew 
 
 
………………………………………………………………………………………………. 
 
 
………………………………………………………………………………………………. 
 
I’m not going to ask you to draw again.  But if I did, how would you change the 
picture? 
 
 
Attitudes to sustainable development 
   
Opinions 
 
A year ago you shared some of your opinions and feelings about sustainable 
development.      
 
 
When you talked about the PROSPECTS for sustainable development – you 
indicated 
………………………………………………………………………………………………… 
 
………………………………………………………………………………………………… 
 
 
Thinking back over the year, have your opinions about the prospects for sustainable 
development changed at all? 

How so? 
What prompted this change? 

 
When you talked RESPONSIBILITY for sustainable development – you indicated 
 
………………………………………………………………………………………………… 
 
………………………………………………………………………………………………… 
 
 
Have your opinions about  who is RESPONSIBLE for sustainable development 
changed at all? 

How so? 
What prompted this change? 

 
 
When you talked about your FEELINGS about sustainable development you 
indicated 
 
………………………………………………………………………………………………… 
 
…………………………………………………………………………………………………. 
 
Have your FEELINGSS ABOUT sustainable development changed at all? 

How so? 
What prompted this change? 



 
 
Behaviour in relation to sustainable development 
  
Last year you indicated to me some of your BEHAVIOURS in relation to sustainable 
development, both things you did in that you felt supported SD, and some of those 
you felt were perhaps a contradiction 
 
Prompts (position previous year) 
 

Support Contradictory 

 
 
 

 

 
Over the last year has you behavior changed at all?   
 
[If prompt needed:  
Are there any things that you now do in support of sustainable development that you 
didn’t do before?   

If so, what prompted you to do them?] 
 

Have you done anything to address the contradictions? 
If so, what prompted you to address  them?] 
 
 

TOPIC 3: EXPERIENCES OVER THE LAST 12 MONTHS 
 
I have already explored with you some of your experiences over the last 12 months 
that may have contributed to the way you think and feel about sustainable 
development.   
 
Looking back, what would you say have been the most significant things that have 
prompted you to think about sustainable development over the last year? 
 
 
[If reflections shared] During the year you have also shared some reflections about 
times you have been prompted to think about sustainable development  
 
[Prompt material – run through experiences shared reported via reflections 
 
………………………………………………………………………………………………… 
 
………………………………………………………………………………………………… 
 
…………………………………………………………………………………………………] 
 
Do you have anything further to say about those experiences? 
 
I am now turning to focus on the university specifically 
 
[For tutors]  Has sustainable development feature in your teaching over the last 
year? 
 [Prompt for– more/less/same] 
 



[For students]  Has sustainable development featured in your formal learning at the 
university over the last year  
[Prompt for - more/ less/same] 
 
[For everyone] Has sustainable development featured as part of your general 
university experience? 
 
Here is a list of some of the interventions that have taken place over the last 
academic year [Present list of extra-curricular interventions] I am now going to run 
through them and for each ask if you have been aware of them, how you were made 
aware of them and whether you participated in them. 

 
   
What has been you experience of SUN over the last 12 months compared to your 
initial expectations hopes and fears about it? 
 
Are you aware of any colleagues/friends that are part of the SUN? 
 
Have you ever encouraged a colleague/friend to join the SUN? 
 
SUN eNEWs 
 
Have you received SUNeNews over the year?   
 
What has been your response to it over the year? 
 
Have you taken any action as a result? 
 
 
View of role of University with respect to Sustainable Development 
 
What is you opinion about the University’s role with respect to sustainable 
development today? 
 
Has being a part of the SUN influenced you view? 
 
TOPIC 4: VIEW OF RESEARCH PROCESS 
 
How has the research process been for you? 
 
CONCLUSION 
 
Thank you very much.  I appreciate the time you have given me to answer my 
questions.  Is there anything else you think would be helpful for me to know before I 
switch off the recorder? 
 
[Switch Off] 
 
DEBRIEF 
This is the final interview. 
I will however send you a copy of the transcript for this interview and ask for any 
corrections and comments.  Would you like to be sent the summary of the research? 
Can you provide contact details where I can send this? 



Prompt to reflect 

 
 
Dear……………………… 
 
When I interviewed you in ……….., I said that I would make contact at 
monthly intervals during this academic year in order  to invite you to reflect on 
your experiences relating to sustainable development.   
 
For my first request I would like you to reflect upon any times since the start 
of this academic year (prior to receiving this email) when you have thought 
about sustainable development.     
 
You are encouraged to write freely and may write as much or as little as you 
wish.  You may not have thought much about sustainable development at all; 
or you may have thought about a little or a lot: whatever your circumstances 
I’m interested to hear from you.   
 
If you have thought about sustainable development a little or a lot, try and 
describe the circumstances and thoughts and feelings you had.  If you went 
on to do something as a result, I’d like to hear about that too.  If you have not 
thought about sustainable development at all, please say so - it’s not a ‘right 
or wrong’ test: your honesty would be appreciated! 
 
To share your reflections, you may simply hit ‘reply’ to this email and write 
them in the body of the email.  You may also make your reflections in a 
separate document and attach this to your reply.  If you prefer to make your 
reflections ‘long hand’ please do so and then pop them in an envelope and 
send them to me via: Bryan Lipscombe, Environmental Committee, Bright 
College University, c/o Department of Biological Sciences, University of 
Chester, Parkgate Road, Chester, CH1 4 BJ.   
 
In accordance with the study protocols, I must remind you that the reflections 
you share will not be directly attributed to you.  Your reflections will be 
recorded using a pseudonym and analysed alongside the contributions of 
other participants.  Please remember that your participation in the research is 
entirely voluntary.  You can withdraw from the study at any time without 
giving a reason. That said, I do appreciate you participation.  Whilst it might 
not always seem like it at the time, by sharing your reflections you will help us 
to understand the impacts of the Bright College’s Sustainable University 
Network as it develops over this academic year.  I would of course be happy 
to try and help if you have any further questions.  Please email me or call 
01244 511983. 
 
Thanking you once again 
 
Bryan 



 



Appendix 3: Extract from complete transcript 
 
Example taken from Hollie’s first interview 
 
So if you can, could you elaborate on what you understand by the concept of 
sustainable development? 
 
I guess I understand sustainable development to be people of the current generation 
living, developing - in terms of technology, education, everything - all the different 
aspects that make our society - but doing so in a way that doesn't compromise the 
needs that future generations will have.. 
 
Ur hur 
 
..for living, I guess, as we do -  or however, life will be in the future.  So making sure 
we're not, I guess, using up all the resources and causing too many changes that 
will sort of compromise their lives. 
 
Yes. 
 
Do you tend to think of it..  in any particular aspect of it? You talked about 
everything that makes up society I think. 
 
Yes, which is pretty big! (laughs) Urm, I guess I think very, very.. The big.. The 
primary issues - initially the big ones about climate change and about things like 
biodiversity, pollution - so the big issues which will contribute to..  Should also 
include... I think I lost my thoughts there..................... 
 
I'm thinking about the big issues the ones here in the media a lot: access to safe 
food supplies, which is a very important one as well. And not just in terms of our.. 
not just in terms of the West and what we do, but other countries as well.  Does that 
make sense? 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 4: Summary stories  
 
Participant 1: Ron  
Ron is a geography tutor.  He has worked at Bright College for seven years.  He 
began his teaching career six years prior to working at Bright College, entering the 
profession straight from completing PhD research.  In addition to his tutoring role, 
Ron serves as the department's Learning and Teaching Assessment Coordinator. 
He is one of the founding members of Bright College’s Environmental Committee. 
 
Ron viewed sustainable development very much at a global level. He alluded to 'well 
know definitions'. His understanding had a future focus expressed in terms of both a 
concern for future generations, but also for the viability of humanity itself.  He saw 
development both in terms of expansion and progress. He indicated that sustainable 
development was development that was not 'excessive' but involved 'responsible' 
use of resources.  When asked to represent his understanding as a picture or a 
diagram Ron expressed some difficulty in that he did not have a visual learning 
style.  He went on to draw the Earth with multiple lines of connection between 
continents, people and the atmosphere. He alluded to the complexity of this 
interconnectedness and that sustainable development was about the 
connectedness 'between everyone and everything'.   
 
At the time of the second interview Ron remained as both geography tutor and the 
Learning and Teaching assessment coordinator.  Ron described the previous 12 
months as one of the most challenging he had experienced.  He cited the 
undergraduate revalidation process as a source of much extra work.  Whilst 
challenging, the year had also been rewarding.  In the latter part of the year he had 
been involved in securing funding for two research projects, one to research the 
impact of changes following revalidation and the other to research the impact of 
carbon emissions relating to field work. 
 
At the end of the study period, Ron's conception of sustainable development 
appeared similar to that he had first described.  He continued to view sustainable 
development at a global level. He emphasised the issue of intergenerational equity 
with the need to manage resources now for the benefit of future generations.  Ron 
made clear his conception drew strongly on an environmentalist outlook.   He felt his 
understanding was similar to previous.  Ron was happy with how he had 
represented sustainable development previously, although thought perhaps other 
issues could also be added.  He suggested a person with fingers in their ears to 
capture the general reluctance to change despite mounting evidence pointing to the 
need to do so. 
 
Ron's view about the prospects for sustainable development had become more 
positive based on a belief that it was technically possible to tackle climate change.  
His attendance at the literature festival talk on climate change had been a significant 
contributory experience.  He was inspired that one person had come up with so 
many solutions.  If one person could do so, then a collective response could 
succeed.  Ron was also moved by the momentary feeling that he was not alone; the 
lecture had been full and well received.  Ron reflected that he was hardly ever in a 
room full of like-minded people.  Ron's feelings had swung towards optimism.  He 
had been prompted to conduct his own household carbon footprint as a result of his 
university research into carbon footprints.  The process, through which he had found 
a greatly below average footprint, had been a 'moving experience' and given Ron 
grounds for optimism. Other than research into his own carbon footprint, Ron could 
not think of any new behaviours that he had adopted in support of sustainable 
development.  That said, he and his partner had debated buying a car to enable 



them to move to a more rural location, and come down in firmly in favour of not 
doing so.  He had still not got round to changing to a renewable energy tariff, 
although the carbon footprint had highlighted the further benefit of doing so. 
 
Ron had difficulty teasing out particular prompts to his thinking because he felt that 
he thought about sustainable development in nearly all his decisions.  However, 
when asked to say what the most significant prompts had been over the previous 
year, Ron cited several influences.  Hearing the George Monbiot speak at the 
literature festival and reading his book had been 'significant' and a 'major prompt'.  
The impact had been heightened by seeing Al Gore in 'An Inconvenient Truth' at a 
similar time.  The Geography Department's involvement in researching and 
supporting a local community climate action project had also meant the climate 
issue was never far from his thinking.  Ron also cited attending events in the 
'Perspectives on sustainable development' series, specifically mentioning a talk on 
Ghandianism and sustainable development as striking a chord.  Later in the year 
Ron had taken part in a conference about ESD.  He had mixed views about the 
conference itself, but he was particularly inspired that the host institution – the 
University of Bradford - had taken such a positive position with respect to 
sustainable development.     
 
When asked specifically about how sustainable development had featured as part of 
his university life, Ron felt that sustainable development had had the highest profile 
so far compared to previous years; however, that was not to say it had had a high 
profile.  Ron cited the ‘Perspectives’ programme and the greater visual presence for 
sustainable development through both promotional posters and the climate 
exhibition truck on campus.  As a result of the higher profile Ron felt he had thought 
about sustainable more, this had 'reinforced' rather than changed his approach to 
work. In his teaching, the most significant new aspect of work was introducing the 
carbon foot-printing of fieldwork    
 
Ron was highly aware of the extra curricular ESD related events and activities that 
had taken place and had engaged with several of them. When presented with a list 
of events, he was aware of all of them and had attended seven.  He had helped to 
organise one of these.   Ron was also aware of both the student recycling promotion 
project; the SUN's Intranet pages, the ‘Going 4 Green’ campaign; and that the Bright 
College had been awarded Fairtrade University status. 
 
When asked about his experience of the SUN over the previous year, Ron views 
were 'mixed'. Ron valued being part of the SUN.  He thought it had had a higher 
profile and had provided valuable information.  However, he didn't feel part of a 
functioning network with any sense of people working together in common cause.  
He viewed his involvement as passive and largely 'anonymous'.  Information was 
largely one-way.  Ron speculated that the types of events he had attended had not 
provided much space for networking.  He regretted not taking part in the tree 
planting event where he thought this space would have existed.  Ron still highly 
valued SUNeNews; his response to it had not changed.  He could not recall any 
specific actions he had taken as a result of receiving the bulletin other than 
forwarding it to others. Whilst he did not feel part of an active network, he was 
nevertheless encouraged to hear that there were other people engaged in a variety 
of efforts locally through SUNeNews. 



Participant 2:  Rhiannon 
Rhiannon is an administrator who supports the delivery of training programmes run 
by the university.  She has been in the role for just over one year.  Rhiannon 
previously worked as an office temp after graduating from Bright College. She lives 
with her parents in her home town about 25 miles from Bridge Town and commutes 
to work by car.  Her office is not on the main campus.  
 
At the first interview Rhiannon suggested she didn't 'know an awful lot' about 
sustainable development.  She articulated her understanding in terms being 
effective in what we do whilst limiting environmental damage.  Her main focus was 
on environmental issues, particularly the local environment and resource issues.  
She specifically mentioned recycling and energy saving.  When representing her 
understanding visually, Rhiannon presented a more global outlook referencing 
global environmental damage and the need to manage resource use in order to 
ensure continuity for future generations.   
 
Rhiannon was in the same role at the time of the second interview.  She described 
the previous year as ‘busy’. 
 
At the second interview Rhiannon described her understanding of sustainable 
development in terms of having a future for humanity.  She referred to managing 
use of resources for the long term.  She felt it was a difficult concept to explain, but 
that her understanding had improved over the year. Rhiannon now saw sustainable 
development as being wider than just environmental issues.  Her understanding still 
included environment issues but it now extended to other aspects like Fairtrade.  
Rhiannon cited SUNeNews and initiatives within the university as prompts for 
extending her conception of sustainable development.  Rhiannon thought that if she 
were representing sustainable development as a picture again she would draw it 
similar to how she had done before, although would now draw connections between 
different countries. 
 
Rhiannon's views on the prospects for sustainable development remained 
unchanged - they were limited without wider participation.  When pressed on her 
feelings, Rhiannon associated sustainable development with 'difficulty'.  She had 
become more aware and active, but many others remained unaware 
 
Rhiannon felt she now made a more conscious effort with respect to her actions 
relating to sustainable development, although was still 'lapsed' from time-to-time.  
Rhiannon was in the process of moving out from her parents to buy a house nearer 
Bridge Town.  The move would give her the opportunity to do more things in 
support.  She had already been actively sourcing energy efficient appliances and 
recycling bins for her new home.  Rhiannon had continued to do similar things in 
support of sustainable development, although now also thought about the ethical 
dimensions to her purchases.  This had been prompted by her engagement with 
Fairtrade at work.  Her actions had been driven by heightened awareness of the 
issues generally since joining SUN.  For example, a feature in SUNeNews had led 
her to sign up to The Nag website.   Through ‘The Nag’ she had been prompted to 
complete various 'nags' and learn about areas she had never realised she could 
take action in. 
 
Rhiannon cited receiving regular 'nags' from 'The Nag' website and regular issues of 
SUNeNews as significant prompts to her thinking about sustainable development.  
She also felt participation in the study had contributed by encouraging regular 
reflection. 
 



When questioned about how sustainable development had featured as part of her 
university life, Rhiannon reported that various issues had come up at meetings she 
had attended; both in her role as the department diversity advocate and in general 
staff meetings.  These included discussions of the waste associated with using 
paper rather than electronic communications and those about encouraging 
participation in office recycling systems. 
 
Rhiannon was only partially familiar with the ESD-related events that had taken 
place during the year, and had had some engagement in three of them.  She had 
seen both a Fairtrade stall on campus and the exhibition related to the launch of the 
carbon reduction campaign in Bridge Town.  She had also been a volunteer during 
the Literature Festival and had seen a small part of the presentation about climate 
change.  She had hoped to take part in the tree planting day, although due to car 
troubles had been unable to attend. Rhiannon was only vaguely aware of Science 
Festival and ‘Perspectives on sustainable development’ programme.  She was 
aware of both Bright College's ‘Going 4 Green’ campaign and achievement of 
Fairtrade University status.  She was also aware that the SUN had an intranet site. 
 
Rhiannon spoke positively about her experience of SUN.  SUNeNews had fulfilled 
her expectations by providing information and raising her awareness, even through 
she did not always have the time to read it all.  As a result of being part of SUN 
Rhiannon had signed up to The Nag website and ordered a water saving device.  
She had also found out a lot more about Fairtrade goods and now looked out for 
them when shopping.  Rhiannon often followed links to other websites and had 
discussed and forwarded information to others encouraging them to join; she was 
unsure whether they had done so. 
 



Participant 3: Hollie 
Hollie is a senior lecturer in nutrition and dietetics.  She works primarily on a masters 
level programme.  Prior to Bright College, Hollie had completed a PhD in her native 
Australia.  She was interested in working in the UK and found out about the position 
at Bright College through the Internet. She likes both Bridge Town and the Bright 
College environment.   
 
Hollie viewed sustainable development at an international scale.  She gave a 
Bruntland-type description expressed in terms of living in ways which do not 
compromise the needs of future generations.   Hollie's view of development was 
expansive covering all the different aspects of society.  When asked to say what 
aspects in particular, Hollie cited a range of 'big' environmental issues including 
climate change, biodiversity and pollution.  She also included food security as a 
issue linked to her subject interest.  Hollie represented her understanding by 
drawing a time-line with an arrow to indicate it continued on indefinitely into the 
future.  Her idea was based on the image of the ‘classic’ time-line to show 
humankind's evolution. She then drew a house to represent development and the 
need have 'nice' but not 'extravagant' lifestyles based on excess consumption.  She 
used a tree as emblem for the beauty of the landscape and the need for its 
conservation.  She then drew a tiger to represent biodiversity and the need to 
protect endangered species. Hollie drew her nephew and niece to represent 
concern for future generations. 
 
At the time of the second interview Hollie was a month from leaving Bright College 
to return to Australia.  She had been offered a job at the institution where she 
completed her PhD and decided to return home.  Reflecting over the previous year, 
Hollie described it as busy and stressful but also positive year.  
 
At the second interview, Hollie began describing sustainable development in a 
similar way to how she had done so previously, outlining a conception that closely 
followed the Bruntland definition.  However, she then elaborated more: present ways 
of living were not sustainable and needed to change and development needed to be 
thought of differently.  Hollie felt her understanding was now wider; she had a 
greater appreciation of the complexity behind the text-book definition.  She now had 
more questions about the practicalities of implementation. 
Sustainable development was now something she thought about more in terms of 
her own actions both personal and professional.  Hollie primarily attributed the 
changes in her thinking to taking part in the ‘Perspectives on sustainable 
development’ series.  She also felt sustainable development-related issues had had 
heightened visibility generally; there had been more coverage in the media.  Hollie 
was happy with her original diagram to represent sustainable development, although 
would now add a symbol to represent food issues in recognition of her disciplinary 
interest and related reflections.  
 
Hollie remained hopeful about the prospects for sustainable development. However, 
as time went by she reflected on the need for greater urgency in our response.    
Hollie's feelings remained similar to previous with a mix of hope, fear and guilt. 
 
Hollie kept doing the things she had previously identified in support of sustainable 
development.  She had also made efforts to address the contradictions in her 
lifestyle, cutting back on buying bottled water and ready meals and limiting her 
flights.  Hollie had taken a train to Europe rather than fly.  Her decision to return 
home to Australia to work had been part influenced by her wish to limit flying.  Hollie 
had taken action in these areas because she did not like feeling a hypocrite.  Just 
because some behaviours appeared more difficult, didn't mean she should opt out 



of them.  On reflection, she had usually ended up enjoying the more sustainable 
option.  
  
The most significant prompts for Hollie's thinking about sustainable development 
arose through her participation in the ‘Perspectives on sustainable development’ 
series.  The presentation by George Monbiot on climate change had been 'very 
important' being both inspiring and frightening; it had started her seriously thinking 
about returning to Australia.  Contributing a session in the series herself had also 
been important.  It had prompted her to reflect on the things she 'could be doing as 
a dietician'.  
 
Hollie thought sustainable development had had a much higher profile in her 
university life over the previous year.   She alluded to a range of extra-curricular 
events and activities that had taken place and that she had participated in.  Hollie 
also welcomed the formation of the student led Food Appreciation Society.  She saw 
this as evidence of student engagement with the issues. She acknowledged the 
university appeared to have made efforts to involve people, citing issues of the staff 
newsletter that had had an environmental focus.  There were signs of change in 
practices too:  some printed material was now on recycled paper, not as much 
printed material seemed to be produced for meetings, recycling bins were now in the 
office - although whether material was actually recycled was open to question.  With 
respect to her teaching, Hollie felt there was scope for further inclusion of 
sustainable development, although she had brought it into some lectures when 
appropriate during the year.  She had also been involved in discussions about 
introducing sustainable development into various modules some of which had borne 
fruit. 
 
Hollie was moderately aware of the broad range of events that had taken place and 
had attended 11 of the 12 events she could specifically remember.   Whilst being 
generally aware of activities, she had not attended any of the initial events in the 
'Perspectives on Sustainable Development' programme. However once she had 
contributed an event, 'Common Factors in Obesity and Climate Change', she made 
the effort to attend most of the latter events.  She was aware of the SUN's intranet 
pages and that the university had achieved Fairtrade status during the year. She 
was not aware about the ‘Going 4 Green’ campaign. 
 
Being part of SUN had fulfilled Hollie's hopes in that she had learned more about 
sustainable development and begun to make changes in her working life; although 
she acknowledged she had much still to learn and do.  She valued SUNeNews as a 
convenient digest that had kept her engaged with sustainable development and in 
touch with things going on on campus and further a field.  She continued to read it 
and keep it for reference.  As a result of reading SUNeNews  Hollie had attended 
events and followed links for further information.  Hollie had also encouraged other 
people to join SUN. 



Participant 4: Vicky 
Vicky works part-time in student support helping promote student volunteering 
placements and related events.  She has been at Bright College for six years during 
which time she has worked in three administrative roles.  Prior to Bright College 
Vicky worked as a PA in London.  She is originally from Bridge Town but now lives 
around 18 miles away.  She moved out of London to be closer to family on the 
arrival of her first child.  She enjoys working at Bright College. 
 
Vicky expressed her understanding of sustainable development primarily in 
environmental terms, both as trying to limit the negative impact of actions on the 
environment and taking mitigating action where damage was caused.  Her 
conception included the notion of humanity moving forward, or as she put it, it was 
not 'a Luddite process'. Vicky's representation of sustainable development as a 
picture echoed her ideas about mitigating damage.  She drew a tree being cut down 
and a new one being planted to mitigate the damage. 
 
At the time of the second interview Vicky had been on maternity leave for six months 
following the arrival of her second child.  Vicky reflected that it had been a 'strange' 
year. She had only been in her new role six months prior to going on maternity, 
making it a year of 'new beginnings'. 
 
Vicky expressed her understanding of sustainable development in similar terms to 
how she had done so previously, although this time she also indicated a concern for 
the wellbeing of future generations.  She felt she understood a lot more about 
sustainable development compared to the previous interview, but that what she had 
said before had been 'roughly right'.  Her enhanced understanding had come from 
'thinking about it a various points in the year'.  When reflecting on her initial diagram 
to represent sustainable development, Vicky suggested modifying it to portray a 
cycle, rather than as a simple linear relation.  She would also add some additional 
aspects, such as recycling, again to emphasize an ongoing cycle. 
 
Vicky's views on the prospects for sustainable development had changed.  She 
thought the prospects had improved as sustainable development had risen up the 
political agenda and public consciousness, although whether it would remain in 
'fashion' was unclear.  With respect to her feelings, Vicky had become more 
passionate and committed to the issues over the year.  She attributed this change to 
being involved in the study, being inspired by the actions of others in the news and 
that it had risen up the political agenda.   
 
Vicky thought her actions in support of sustainable development had not changed 
greatly.  However, she did report various extra efforts to limit waste.  She now left 
excess packaging at the supermarket till.  She had been inspired to do so having 
heard on the radio the story of two women doing the same.  Vicky made more of a 
conscious effort to carry and reuse supermarket bags.  She had signed up to 
Freecycle after following a link from SUNeNews.  As a result she had passed on and 
picked up various items thus helping to avoid creating waste 
 
Vicky thought a combination of taking part in the study and being part of the SUN 
network had been the most significant prompts in her thinking about sustainable 
development.   
 
Vicky thought that sustainable development had featured 'slightly more' in her 
university life than previously because it had had been better publicised.  She cited 
items posted on the intranet and SUNeNews as the basis for it being more 
noticeable.  When she thought about her day-to-day office life, very little had 



changed.  The office still had a recycling bin, but people remained unsure what 
could go in it.  One noticeable change had been greater prominence to Fairtrade 
products in the cafe making Vicky more inclined to buy them.  Overall Vicky was not 
convinced the institution had any commitment to sustainable development. 
 
Vicky's awareness of the extra-curricular ESD-related events that had taken place 
was coloured by her absence from work on maternity leave.  She was aware of 
more of the events earlier in the year and identified six specific events from the list 
presented to her.  She had wanted to attend at least two events but living away from 
Bridge Town it was not convenient to do so.  Vicky had seen the carbon reduction 
campaign stall on campus.  She was aware of the student recycling campaign and 
SUN intranet pages, but not the ‘Going 4 Green’ campaign, or achievement of 
Fairtrade University status. 
 
Vicky's experience of SUN had been 'very positive' although she felt that she had 
not been as active as she could have been.  It had met her expectations in that she 
had found out about things, without feeling overburdened with pressure.  Vicky had 
continued to read SUNeNews, enjoyed it and now read it in more detail than 
previously. As a result she was now more inclined to be active; she cited joining 
Freecycle and taking part in a beach clean as a consequence of reading 
SUNeNews. 
 



Participant 5: Andrew 
Andrew is a senior lecturer and researcher in ecology.  He has been at Bright 
College for 20 years, prior to which he had worked in several similar roles at other 
institutions.  He lives in a village ten miles from Bridge Town.  
 
Andrew noted that sustainable development was a topical term and it had a variety 
of meanings when used in different contexts.  He understood and engaged with it at 
a variety of scales.  He made direct reference to Gro Harlem Bruntland's definition 
when describing his own understanding, and talked specifically about 'not 
compromising the future'.  He made clear that the term ‘development’ had a variety 
of meanings from individual built developments through to the development of social 
infrastructure at a much larger scale.  He thus saw sustainable development as 
development  'lasting into the future'.  Such development would last on the basis 
that it was not overusing the resources upon which it relied. To convey his 
understanding visually Andrew drew on his ecological background a produced two 
contrasting systems diagrams; one that was unsustainable being reliant on large 
external inputs, the other a more tightly looping system. 
 
At the time of the second interview Andrew's job title had recently changed to 
Professor.  His role remained similar.  He described the previous year as 
'exhausting' with all undergraduate programmes having been reorganised and 
revalidated and his department having moved buildings. 
 
At the second interview Andrew again recalled the Bruntland definition to explain 
sustainable development.  This time, however, he acknowledged the critique of 
sustainable development as an oxymoron. He then advanced a counter argument 
that development needed to be thought of differently - and not just considered in the 
sense of physical or economic growth.  By thinking this way it was possible to have 
continuity and development.  Andrew thought his understanding was better because 
he had spent more time thinking and reading about sustainable development as well 
as teaching it more explicitly.  Andrew had been prompted to read and think more 
through writing an article about his work relating to community carbon reduction.  He 
had also given a large number of talks about this work to various external groups.  
Heightened interest in sustainability had culminated in a decision to introduce a new 
module which Andrew had helped develop and was now delivering.   Andrew 
indicated, he would choose to stick with his representation of sustainable 
development as a systems diagram with inputs, outputs and flows.  This fitted his 
ecological background.  He acknowledged  there was a difficulty in how to represent 
the economic and social aspects this way. 
 
Andrew remained optimistic about the prospects for sustainable development; 
issues related to sustainable development had never been far from the headlines 
during the year.  However, whilst a continued high profile was helping to raise 
awareness about the issues, it was less clear how much was being translated into 
action.  Andrew remained unsure how to answer what his feelings about sustainable 
development were; he saw it as a 'moral duty'. 
 
Andrew had continued along the 'same trajectory' with his actions in support of 
sustainable development.  He was, however, doing a lot more of them, particularly 
communicating the community climate change project he was a part of.  He reported 
giving at least 25 talks throughout the UK as well as numerous TV and radio 
appearances. 
 
The contact Andrew had had through the talks he had given - particularly the 
question and answer sessions after his presentations- had been a significant prompt 



to his thinking.  In addition, he had had to draw together his thinking in order to 
make his contribution to the new 'sustainable futures' module.  
 
When asked to comment on how sustainable development had featured as part of 
his university life, Andrew thought it had taken on a more prominent role in both his 
research and teaching.  As sustainable development was higher up in his own 
thinking he had been making more explicit references to it in his teaching. 
Sustainable development also featured at its simplest level through simple actions 
like recycling in the office. 
 
Andrew was highly aware of the extra-curricular ESD related events and activities 
that had taken place and had engaged with several of them. He had attended nine 
and been involved in the planning or delivery of four relating to climate change.  
Andrew was also aware of the student recycling promotion project, SUN intranet 
pages, ‘Going 4 Green’ campaign, and that the Bright College had been awarded 
Fairtrade University status. 
 
Andrew described his experience of being a member of the SUN as being a 
'receiver of information'.  In this way it had met his expectations and it had not been 
a great time burden.  In retrospect he could have used it more to promote his own 
work relating to climate change.  Andrew still read SUNeNews; he had only missed 
the occasional issue when an accumulation of emails had obscured it in his email 
inbox.  He found it hard to disentangle SUNeNews from other prompts for action and 
so pinpoint specific actions he had taken as a result of receiving it.  That said, 
Andrew thought SUNeNews had probably prompted some actions. 



Participant 6: Anthony 
Anthony is university chaplain.  He has been at Bright College for a year, prior to 
which he was curate in a nearby parish.  He was asked to consider the job by the 
local Bishop.  After having the role explained and being shown around he decided to 
take on the role. Anthony lives close to campus in university accommodation with 
his family.  Anthony serves on Bright College’s Environment Committee 
 
Anthony indicated that sustainable development could take on a variety of 
meanings.  He articulated several different  ones to convey his understanding.  
Firstly, he suggested sustainable development could be viewed as development that 
didn't overstep environmental limits enabling it to continue into the future. He cited 
the example of carbon emissions and  in doing so directly referred to the George 
Monbiot presentation about on climate change that he had attended just days prior 
to the interview.  Secondly, Anthony referred to sustainable development in the 
context of relationship to nature and the idea of living in proximity to the nature 
world. Again, he alluded to environmental limits and linked this aspect to the 
protection of important natural sites.  Thirdly, and connected to his position within 
the chaplaincy team, Anthony referred to a spiritual dimension to sustainable 
development and talked of sustaining a 'positive relationship with the world around 
us and the creator'.  Lastly, Anthony talked of 'development' in terms of the dynamic 
qualities involved, both that society changed, and that the environment was not a 
static entity that could be preserved as was. In doing so he introducing the idea of 
trying to avoid passing thresholds beyond which there was no turning back. Anthony 
indicated it was complex to represent his understanding as a picture.  He drew the 
earth from space and populated it with various elements to symbolise different 
aspects.  Renewable energy was an emblem of 'living within the gift of the creator'. 
Various creatures were added as symbols of biodiversity. He added groups of 
people to represent communities and lines of communication and exchange 
between them.  He drew both the Centre for Alternative Technology and a university 
to represent education and raising awareness.  Finally, Anthony drew a satellite in 
space with a question mark next to it to represent the humanity's future beyond that 
on planet earth. 
 
Anthony remained University Chaplain at the time of the second interview.  He 
described the previous year as 'challenging'.  It had been a year of reflection and re-
evaluation over the approach to his role.  This reflection had partly resulted from 
taking part in the study. 
 
At the time of the second interview Anthony described his understanding in similar 
terms to the Bruntland definition and acknowledged this connection.  However, he 
elaborated further to make a connection with his theological and spiritual thinking on 
'human flourishing'.  Anthony now saw sustainable development as human 
flourishing within the whole ecosystem; with flourishing possible at an individual, 
community and environmental level.  Anthony thought the main change in his 
understanding had been a connection with different strands in his thinking.  He felt 
his response previously had been more about environmental issues, whereas now 
he thought about these issues in the broader context of how humans relate to each 
other and the world.  This broader view was better embedded with is personal 
spiritual outlook.  Anthony felt the change in his understanding could be attributed to 
his exposure to different perspectives by attending events, reading SUNeNews, 
meeting different people and greater reflection through participating in the study.  
When reflecting on the image he had originally produced to represent sustainable 
development, Anthony felt he would want to depict some ancient places of worship. 
He wanted to capture the idea of sustaining spirituality and human values.  He 



suggested that in the late modern world, capitalist market driven development was 
much about 'satiating desires' rather than development of virtue. 
 
Anthony expressed his views about the prospects for sustainable development with 
slightly less optimism, although still thought his views were fundamentally similar to 
the previous year: there was hope, but sustainable development would be a great 
challenge to achieve.  He acknowledged his views changed from optimism to 
pessimism and back again depending on his exposure to different information.  He 
felt, on reflection, it had been 'a good year for sustainable development' in the sense 
the ecological crisis was increasingly recognised.  However, whilst some actions 
had been initiated, the sufficiency of this response was questionable.  Anthony had 
difficulty pinning his feelings down. Generally, his feelings were more muted than 
the previous year.  He felt less guilty, less puritanical and more at peace with 
respect to sustainable development.  He attributed these changes to his greater 
engagement with the subject and that his thoughts on sustainable development 
were now more integrated into his wider thinking.  He no longer just focused on 
single issues but now looked at the wider whole. 
 
Anthony had continued to develop sustainability themes in his preaching role.  He 
now reflected on this as part of his role with respect to conscience formation within 
the church community.  His lifestyle behaviours remained similar; some had moved 
forward more than others but were broadly in the same areas.  The principal new 
behaviour that Anthony had introduced was in recognising and disciplining his own 
needs.  He had tried to make time for a 'proper reflective prayer life', time for friends, 
family and for people in the wider community and those he served as chaplain.  He 
now saw this discipline as essential to 'living sustainably'.  This discipline was 
important to 'forming patterns that can nurture us'.      
 
When asked what he felt were the most significant prompts to his thinking about 
sustainable development, Anthony cited exposure to different ideas on sustainable 
development through meeting people and through attending events as part of the 
‘Perspectives on sustainable development’ programme.  He cited the presentation 
about social networking with its IT slant and the insight of a sociologist on 
sustainable transport as influential in broadening his views and looking a fresh at 
sustainability, as well as the impact of meeting a human resources specialist 
through the Environmental Committee.   In addition, there had been media coverage 
of the issues constantly there in the background.  He had also been kept informed 
through a variety of NGO periodicals. Anthony felt he now had a more global 
perspective through both his selection of media and through church and college 
connections with the developing world.   The schism within the Anglican community 
over gay bishops has also been a prompt for reflection on how to sustain a 
communion when there is difference, yet also a common tradition. 
 
Anthony thought sustainable development had featured more in some aspects of his 
university life and less in others.  It featured less because he was no longer part of 
the Environmental Committee. When the committee had been restructured had 
taken place he had taken the opportunity to step back because of time pressures. In 
other areas like Fairtrade, it had featured more; the chaplaincy had been key player 
in work to get Fairtrade status.  One area of his committee work where he thought it 
had featured more was in relation to diversity work. Thinking back, Anthony thought 
there had been a rush of events related to sustainable development and then it had 
'gone quiet'. 
 
Anthony was familiar with a majority of the extra-curricular ESD events that had 
taken place, failing to recognise only seven of the events on the list presented to him 



at the second interview.  He had attended nine events, one of which, a chapel 
service about the Celtic tradition, he had delivered.  He was aware of the ‘Going 4 
Green’ campaign, Fairtrade status and SUN intranet pages. 
 
With respect to his experience of the SUN, Anthony thought his enthusiasm had 
waned over the year.  He welcomed being 'kept in touch' via SUNeNews, although 
thought that since stepping down from the Environmental Committee his lack of 
direct involvement in that 'community' had limited his engagement. Accordingly, the 
SUN had 'drifted into the background a little bit'.  With many other competing 
demands on his time, Anthony had taken a step back from the Environmental 
Committee when it was reorganised and streamlined; that said, he was not adverse 
to future involvement at the task group level.  Anthony continued to read SUNeNews 
although felt that he perhaps took a little less notice of it now that as it had become 
a 'part of the furniture'.   He was unsure whether he had taken any further actions as 
a result of reading SUNeNews beyond those he had alluded to at the first interview.  
He nevertheless valued the information and it encouraged him to hear that things 
were happening even though the was not playing such a direct role via the 
Environmental Committee. 





Participant 7: Wendy 
Wendy is a mature third year student studying international development and 
Spanish.  She lives with her partner in a small town 15 miles from Bridge Town.  
Prior to coming to Bright College, Wendy had been travelling around Latin America 
for a year.  Wendy had gone a bit 'wild' whilst studying for her A' Levels at school. 
As a result, they had not gone as well as they could have. After taking on a variety 
of jobs she ended up with working in the City of London where she remained for 
seven years.  Her decision to travel was a route to leave both the City.  At this time 
she did not have a clear path as to what to do next.  Upon her return to the UK, and 
having learnt Spanish, one idea was become a teacher.  When looking for courses 
to study, Wendy discovered International Development with the option to combine it 
with Spanish at Bright College.  She and not realised there would be an opportunity 
to study something she was interested in.  She traced her initial interest in 
development to taking part in a Raleigh International Expedition at the age of 20. 
 
Wendy expressed her understanding of sustainable development in terms of 
managing resources today in order to protect the interests of future generations.  
She implied a concern for taking our impacts on the world into account and alluded 
to the connection between our impacts and future human health and safety.  Wendy 
drew a diagram to represent her understanding.   She contrasted the present and 
future in order to indicate that education and awareness in the present were 
important to change behaviour and so secure sustainable development.  This would 
secure a future were the environment and human health was protected.  
 
At the time of the second interview Wendy had graduated and was working for a 
European-wide sustainable food project. She began the role part-time a couple of 
months before her final exams and went full-time immediately after them.  The role 
enables Wendy to use her Spanish as well as tying in with her interest in sustainable 
development.  Looking back, Wendy described her final year at Bright College as 
'frantic' and particularly 'intense' compared to previous years. 
 
At the time of the second interview Wendy described sustainable development as 
giving equal regard to social, economic and environmental aspects in order to 
ensure continuity.  If equal regard was not shown development would not be 
sustainable.  Wendy felt she was more confident in her understanding of sustainable 
development in its different guises.  Her previous understanding had been simplistic, 
although the core ideas that she had had remained, albeit now viewed through the 
tripartite lens of the three pillars model. Wendy attributed the change in her 
understanding to her choice of dissertation, based on education for sustainable 
development, and associated reading.  Sustainable development had featured more 
prominently in the final year of her course, although her dissertation had been the 
main driver for expanding her view.  When asked to reflect on any changes she 
might make to the picture she had originally produced to convey her understanding 
of sustainable development, Wendy asked if she could draw a new diagram.  She 
proceeded to draw the classic three pillars model of three overlapping circles to 
represent the social, economic and environment spheres with sustainable 
development only possible where they overlapped.  Having produced a new 
representation, Wendy made it clear she was also pleased with her original diagram, 
as it focused on the issue she had grappled with in her dissertation that of education 
and behaviour change - aspects she still felt were 'crucial' to sustainable 
development. 
 
Wendy's views on the prospects for sustainable development had changed 
'completely'.  She was now far less hopeful.  Sustainable development was an 'ideal' 
that we were currently far short of.  Generally she thought that people didn't care.  



Simply teaching people about sustainable development was not going to be enough. 
Wendy attributed the change in her thinking to her engagement with the topic of 
education for sustainable development in her dissertation and to her subsequent 
experiences at work.  She had found that even people working in the sustainable 
development field who were well educated 'blatantly don't care'.  Her previous view 
of education had been too simplistic and one dimensional.  Wendy’s feelings had 
moved from being scared to anger.  She attributed this change to her move from 
university to work.  At university she had been exposed to the issues, some of which 
had been scary. Now beyond university nobody seemed to care which made her 
angry. 
 
With respect to her behaviour in relation to sustainable development, Wendy's was 
now driving and flying a lot more than she had done previously, although she was 
also more 'obsessed' than ever with recycling and reusing.  She was reusing a lot 
more than previous, partly as a result of discovering 'Freecycle' via a member of the 
composting group she was a part of.   Working in an international project had lead to 
her taking a lot of flights.  Time pressures and convenience were cited as the reason 
Wendy was now driving more, both for short and longer distance journeys.  
 
Wendy cited her dissertation combined with her work in the sustainability field as 
significant prompts to her thinking about sustainable development. 
 
When asked how sustainable development had featured as part of her university 
experience over the previous year, Wendy thoughts were dominated by her 
dissertation.   
 
Wendy exhibited moderate awareness of the extra curricular ESD-related events 
that had taken place.  She had participated in seven of the 13 events she could 
recall, although had been generally aware of the ‘Perspectives on sustainable 
development’ programme.   Wendy was aware that the university had gained 
Fairtrade university status and of the existence of the SUN's Intranet pages, 
although she was not aware of the ‘Going 4 Green’ campaign and student recycling 
campaign.  
 
Wendy still valued receiving SUNeNews although felt she had not been particularly 
active in the network.  She continued to read the newsletter and followed various 
links from it.  Reading it had prompted her to attend an event on ESD.  However, on 
the whole, Wendy reported being largely preoccupied with her work, particularly her 
dissertation.  She still felt  the SUN was not supported by the university hierarchy. 



Participant 8: John 
John works in student development where his role includes organising summer 
schools for children to get them interested in higher education, as well as supporting 
students at Bright College to take part in voluntary work.  John originally studied 
geology at university and began his career working on gas rigs in the Irish Sea.    He 
decided this was not for him and retrained as a teacher.  He worked in teaching for 
14 years although gradually became disillusioned.  Eventually, after he had had 
enough, John took a year out so he could climb mountains in Canada.  On his return 
he saw the summer school job advertised whilst working as a supply teacher and 
decided to apply 'for a laugh'.  He has been a Bright College for three years.  John is 
a little disappointed by the lack of diversity and activism on campus.    John has 
attended Bright Colleges Environmental Committee, although at the time of the first 
interview had not been invited to any recent meetings, so is ensure if he is still a part 
of it. 
 
John's understanding of sustainable development was expressed in terms of having 
'the lifestyle we need' without a global environmental impact.  He articulated it in 
terms of changing the present, both 'trying to make things better' and the notion of 
taking small simple actions that would add up to wider change.  He referenced 
different aspects of cutting excess resource use when describing his understanding, 
both reducing waste, reusing materials, cutting excess car use, and saving energy. 
To represent his understanding John drew the Earth and his position and relation to 
others within it.  He highlighted the inequalities between communities around the 
world and complex connection between his actions and the lives of others. He 
described his role in using his voice to make demands of those in power, and 
mobilising others to do likewise. 
 
At the time of the second interview, John was in the same role, although he has had 
several additional responsibilities added with his office having been short-staffed 
over the year.  Reflecting back, John described the year as 'hard work' with time 
pressures preventing him from doing what he set out to do. 
 
John described sustainable development in terms of managing finite resources, 
reusing and recycling waste and sustaining natural resources such as forests and 
fish stocks. John felt his understanding was similar to previous, although he had 
perhaps been more receptive to the issue as a result of participating in the study. He 
had been prompted to think through participation in the Environmental Committee 
and by watching TV programmes. The resultant change was more in his practical 
actions rather than any great change in his understanding.  John stood by what he 
had drawn previously to convey his understanding and reiterated the points he had 
made about connection and inequality. 
 
John's views on the prospects for sustainable development remained similar.  Action 
was needed, but people didn't seem prepared to change even though awareness of 
the problems had been raised over the last year.  John's feelings remained a mix of 
anger and frustration about inaction.  He was now more prepared to challenge 
students who thought they were being green by highlighting some of the areas 
where they were not.  However, John was more aware of his own shortcomings and 
so less inclined to be as judgemental as he had been before. 
 
With respect to his behaviour in relation to sustainable development, John was now 
keeping Chickens, growing more vegetables and had started a wormery.  He no 
longer bought tins of dog food and fed his dog food scraps and pasta instead.  He 
had sold off most of his possessions - not specifically for sustainable development's 



sake, but as a lifestyle choice.  He felt he didn't need many things, so he no longer 
did. 
 
The most significant prompts that had driven John's thinking had come through 
stories about changes in the natural and human word as reported in the media, 
particularly on the radio and television.    He cited the plight of the polar bear due to 
changes in the ice sheets and the migration of the sand eel as indicators of human 
impacts on natural systems.  John also cited stories about the human consequences 
of environment change as early signals of future catastrophe.  He did not think he 
would live to see the full impact of such catastrophe, but was prepared to do his bit 
now to try and avoid it. 
 
John indicated that sustainable development had featured more in his university life 
over the previous year, primarily through the type of things he had done.  He felt he 
had challenged the way things were done, such as: why were meetings served with 
bottled mineral water? The office now had a paper recycling bin that was put to 
regular use; unofficial recycling collections of plastic bottles and cartons had been 
taken on unilaterally by colleagues.  'Switch off' Notices had been put up next to 
electrical equipment to save energy.  'Small changes' were being introduced within 
the department.   
 
John was familiar with many of the extra-curricular ESD events that had taken place;  
he had attended six events.  John was aware of the student recycling campaign, 
'Going for Green' campaign, and Fairtrade University status.  He was not aware of 
the SUN intranet pages. 
 
When recounting his experience of the SUN,  John thought that there had been 
more visible signs of progress recently.  A year earlier nothing seemed to be 
happening; now the university had Fairtrade status, there was an active People and 
Planet group, and cycling was more visible.  Viewed together, momentum seemed 
to be building.  John enjoyed receiving SUNeNews. He valued the information he 
received through it and had used it as a 'conversation starter' in the office on many 
occasions.  Whilst John did not feel he had changed his behaviour as a result of 
reading it, he felt it had helped confirm his beliefs and that he was not alone in 
holding them. 



Participant 9: Jill 
Jill works as a trainee accountant in the finance department and spends part of this 
time studying for her accountancy exams at a nearby financial education institution.  
Jill has worked in the finance department for three years, although has been a 
trainee for one.  Prior to Bright College she worked in a bank.  Jill originally studied 
English and stayed on in the city where she had studied taking a variety of part-time 
and voluntary work.  She moved to Bridge Town when her partner got a teaching 
position at Bright College.  Jill asked to join the Bright College’s Environment 
Committee and now represents her section. 
 
Jill's understanding of sustainable development involved a notion of development as 
growth or change coupled with the idea of continuity and not depleting resources so 
as to limit this growth.  She saw the continuity of development being reliant on both 
physical resources and on sustaining relationships.  She gave the example of the 
university's growth being reliant on positive relationships with the wider community.  
Jill didn't initially know what to draw to represent sustainable development. She 
started by drawing a simple flow chart to capture the idea that development implied 
transition from one state to the next.  She developed this into a spider’s web to 
capture the greater level complexity and connections involved.  Jill then drew a tree 
as a positive emblem of the environment and then developed the idea of the tree 
further in terms of growth, seasons and cycles.  
 
At the time of the second interview Jill was in the same role, although now had only 
one more exam to prepare for to complete her studies.  She described her work and 
personal life as not having been easy.  At work Jill had had to adjust to various 
demands including intense study. Outside of work her parents have been seriously 
ill making it a difficult year.    
 
Jill described sustainable development using similar terms to her earlier description.  
She talked of development roundly as growth or change and its continuity being 
predicated on the wise resource use.  Jill again talked about sustaining 
relationships, but this time talked more about economic relationships. She also 
talked about the global dimension, the need to rethink the developed world path and 
he need for the developing world to learn from our mistakes.  Jill thought her 
understanding has not changed greatly, although acknowledged the sustainable 
development had been more visible over the last year.  Prompts had come from 
taking part in the study, the Environmental Committee’s work, awareness 
campaigns within the university, attempts to improve energy efficiency in university 
offices, her partners own research in this area, a higher profile of environmental 
issues on the TV and the media generally.  Jill agreed that economic relationships 
was a new dimension in her thinking and attributed this directly to her accountancy 
course over the last year. When reflecting about possible changes she might make 
to the picture she had previously produced to represent her  understanding of 
sustainable development, Jill made clear that interconnectedness was a key aspect 
to portray. If making a change she would convey more of a system.  Jill had in her 
mind posters from school to convey the water or carbon cycles.  She felt her focus 
on systems was partly a reflection on coverage of systems theories in the business 
part of her accounting course.    
 
Jill's thoughts about the prospects for sustainable development oscillated between 
optimism and pessimism, depending on what she picked up in the news.  Her 
feelings had not changed - she still thought sustainable development was intuitively 
common sense but she had mixed feelings about the prospects. 
 



Jill continued to do similar things in support of sustainable development to previous.  
Not all her aspirations had been realised, but she had introduced a couple of 
changes. She had recently started to use a reusable sanitary product, and during 
the year had begun to make yoghurts.  Both actions were prompted by a wishes to 
reduce waste - yoghurt pots were not currently covered in the local recycling 
service, as source of frustration.  Jill had long been concerned about waste sanitary 
products and had looked into alternatives.  It was ultimately talking to a relative who 
was using a reusable product that and given Jill the confidence to do likewise. 
 
The most significant prompts to Jill's thinking had been 'peoples stories', taking 
inspiration from other people's actions.  Participation in the research had also 
created some regular prompts for reflection.  Jill’s attendance at some of the 
lectures in the ‘Perspectives’ programme had helped to 'trigger thinking', as well. 
 
When asked how sustainable development has featured as part of her university life 
over the previous year, Jill thought there had not been any great change and things 
were largely the same. She thought perhaps that the office paper recycling bins had 
been introduced earlier in the year. 
 
Jill was familiar with a many of the extra-curricular ESD-related events that had 
taken place.  She had attended three events, two of which were delivered by her 
partner.  Jill was aware of the student recycling campaign, SUN intranet pages and 
that the university has gained Fairtrade status.  She was unaware of the university's 
‘Going 4 Green’ campaign.   
 
Jill felt she had not been terribly active in the SUN, although when she had taken 
part in events she had learned things.  She continued to read the newsletter, 
although still in an ad hoc fashion.  She thought it had probably prompted her to do 
things but could not be sure what. 



Participant 10: Will 
Will lecturers in management for Bright College's business school.  He is the 
school's research coordinator, a reflection of his interest in qualitative research.  Will 
moved to Bridge Town three years earlier.  Previously he worked as a manager at 
another university where he began his doctoral research.  Will's decision to move to 
Bridge Town was part-based on the town’s environment and, in particular, the ease 
of getting around without a car.  He turned down more prestigious metropolitan jobs 
in favour of the move to Bridge Town.  Will is a member of the Environmental 
Committee. 
 
Will's understanding of sustainable development was based on a notion of 
development in balance with environmental capacity.  When thinking about 
development he tended to view it as expansion in physical terms and thought that 
such expansion needed to be scaled back to limit is impact.  Indeed, he felt 
development should be thought of differently than at present.  Will did not 
immediately produce a picture or diagram to convey his understanding of 
sustainable development.  He professed to not having a visual learning style and 
limited abilities to draw.  However, at the end of the interview Will drew a Mongolian 
nomad's Gher. He did so to represent a lifestyle that had high intellectual 
development but low energy requirements and a low environmental impact.  
 
At the time of the second interview Will's official position had changed as a result of 
reorganisation in the business school, although it had little significance to him 
personally and he was still involved in lecturing about management.  One result of 
the change was that Will was no longer the school's research coordinator, 
something which he viewed as positive in terms of freeing him from the 
'burdensome task' of attending numerous committee meetings.  Reflecting back 
over the year, Will viewed it as a year of consolidation.  He had had more stability in 
his teaching not having to develop modules from scratch. He had also been able to 
get several papers published. 
 
When Will described his understanding of sustainable development at the final 
interview, he saw it as the need to make progress without negative impacts on 
others and the environment.  He still believed there was a need to rethink the notion 
of development based on materialism and consumption, although talked a great 
deal more about the need for basic material development.  He now acknowledged 
the huge disparities in both consumption and wealth and the extent of poverty. 
When asked to describe any differences in his understanding between interviews, 
Will thought that not a lot had changed, although he accepted that he now held a 
more pragmatic and global view of development.  This view acknowledged 
inequalities in material wealth and consumption.  Although Will still felt development 
needed to be scaled back and thought of differently in industrialised nations, he now 
accepted the need for basic material development for vast swathes of the global 
populous.  Will cited a couple of trips to India, on university business, as a key 
reminder of the extent of poverty and continued need for basic material 
development.   To reflect this aspect Will thought he would modify the image he had 
previously produced of a nomadic low impact lifestyle by adding some basic 
infrastructure.  
 
Will still felt 'equally pessimistic' about the prospects for sustainable development.  
His recent reading about population rises and global warming, and his travels to 
Norway where glaciers were retreating had reinforced this pessimism.  However, 
Will acknowledged an ambiguity between this pessimism based on mounting 
evidence of problems and his more hopeful ideas about personal development 
based on intellect and spiritual growth. His views about sustainable development 



being the responsibility of everyone in the developed world had not changed.  His 
feelings about sustainable development, if anything, had worsened and he was now 
more depressed. 
 
Will continued to live as low an impact a life that he could.  With respect to changes 
in his behaviour over the previous year, Will thought he had managed to reduce his 
energy consumption further still. Conscious of the long haul flights he had taken for 
work, Will had also changed his holiday plans to travel by train to Europe rather than 
fly to North America.  Will had also tried to bring his influence to bear at Bright 
College arguing for more sustainable practices at work.  
 
When asked to indicate the most significant prompts to his thinking about 
sustainable development during the year, Will mentioned reading about population 
rises, his direct experience of changes in the climate, and attending extra-curricular 
events at the university.   Will was outdoors a lot, both through his regular cycling 
and his leisure time walking in the mountains.  Both these activities pointed to 
climate change.  When talking about the events at university, Will mentioned the talk 
on climate change by George Monbiot as prompting him to think he had to do more, 
both in his own life and through his teaching role at university.   
 
When asked to reflect on how sustainable development had featured as part of his 
university-life Will reported his efforts had declined at the 'formal' university level, but 
increased at the personal level.  Work pressures had meant he had had to resign 
from the Environmental Committee three months into the year.  At the personal 
level, he had pressed the issue at staff meetings and had now embedded 
sustainable development in most of his teaching.  
 
Will displayed moderate familiarity with the extra-curricular ESD-related events that 
had taken place, and some engagement with them.  When presented with a list of 
events he was aware of just under half and had attended three.   Will was also 
aware of the student recycling promotion, the SUN's Intranet pages, the ‘Going 4 
Green’ campaign; and that the Bright College had been awarded Fairtrade 
University status. 
 
Will valued being part of the SUN.  He found SUNeNews 'invaluable' and thought it 
had become even more 'comprehensive' in its content.  His response to SUNeNews 
was similar to before.  He still read it and noted events of interest.  Will had been 
prompted to take part in various events by reading SUNeNews. He also felt he was 
now more conscious of his own energy wastage and made more effort to switch 
appliances off as a result of reading it.  When commenting on changes brought in 
with respect to the Environmental Committee, Will supported the changes.  He 
thought the environmental committee had become a 'talking shop', and although its 
members were 'well meaning' it had become largely ineffectual.  One consequence 
of focussing the group’s efforts and trying to apportion responsibility was that Will 
had resigned.  He could not take on any more management responsibility and 
particularly not so as a 'volunteer'. 



Participant 11:  Terry  
Terry works as vice president of Bright College Student Union, an elected paid 
sabbatical position involving representing student interests   He began the role three 
months before the first interview, having graduated with a degree in sports science.  
Terry came to Bright College after a couple of years of indecision following 
completion of his secondary education.  He was attracted by the homely 
atmosphere on campus.   Terry had just started serving on the Environment 
Committee as part of his new position. 
 
Terry thought his understanding of sustainable development sounded a bit basic.  
He associated it firmly with the idea of limiting wastefulness.  He cited reusing and 
recycling waste, cutting the unnecessary car journeys and excess electricity use, 
along with personal efforts to save water.  He tended to think about it mainly in 
terms of personal actions.  Initially Terry indicated he did not to know what to draw 
when asked to represent his understanding of sustainable development as a picture 
or diagram.  He proceeded to draw a person using a recycling bin with an image of 
the earth behind to represent looking after the planet. 
 
At the time of the second interview, Terry's tenure as vice president had ended and 
he had gained a temporary administrative position in one of a Bright College's 
support departments.  He was happy to take the role in order to clear some student 
debts.  Looking back over the year Terry viewed the year as a positive and 
interesting experience, although not one he would like to repeat. 
 
Terry's description of sustainable development at the final interview was based on 
consideration of how we live now and in the future so the environment can be 
sustained.  He felt his understanding had improved.  He now had a wider conception 
that did not just focus on waste and recycling.  Terry thought the main prompts 
helping to develop his understanding had been preparation for a job application as a 
recycling officer, picking up various leaflets, and his dealings as Vice President with 
the People and Planet student group.  Terry thought he would want to modify the 
image he had previously produced to represent sustainable development to convey 
that it was about all different aspects of 'day-to-day' lifestyle not just recycling. 
 
When questioned about his opinions, Terry indicated that he was more circumspect 
about the degree to which some environmental change was caused by humans, and 
that which was natural.  He cited meeting with someone who had studied the climate 
as a prompt for this thinking. With respect to the prospects for sustainable 
development, he still felt that people should all do their bit and not 'ruin the planet'.  
Terry felt his feelings hadn't changed. It was still a pity that not much progress had 
been made. 
 
With respect to new behaviours relating to sustainable development, Terry had now 
started buying his fruit and vegetables from a local shop rather than the 
supermarket.  He had been prompted to do so having watched TV Chef promote 
local fresh food cookery series; it was also cheaper than fast food. Terry continued 
to recycle at work, but not at home due to space constraints.  He continued to switch 
off appliances. 
 
When asked to indicate the most significant prompts to his thinking about 
sustainable development during the year, Terry mentioned preparing for a job 
application linked to campaigning about recycling and the common occurrence of 
sustainability issues in a variety of TV programmes over the year.   
 



Terry thought sustainable development had featured more at university over the last 
year than previous.  He cited discussions he had had at events and with the People 
and Planet student group. He also thought sustainable development had had a 
higher profile at Bright College. 
 
Terry's involvement in the environmental committee - and through that the SUN - 
had been limited.  He had only been to a couple of meetings and then had 
delegated his position to a member of the Student Union's Executive Committee; he 
was unsure whether they had attended in his place.  Faced with numerous 
committees to attend Terry had had to prioritise. On the basis of the meetings he 
had attended the environmental committee was not  'high up' on his 'to do' list.  
Terry had received SUNeNews but had only read it a couple times.  He had not 
taken any action as result, but receiving them had reminded him the environmental 
committee was still running. 
 
Terry showed very limited awareness of the programme of ESD related events that 
had taken place and had not engaged in any of events directly.  He recognised the 
campaigns on carbon reduction, Fairtrade and ‘Going 4 Green’.  He was not aware 
of either the student volunteering project on recycling or the SUN's Intranet pages. 



Participant 12: Bob 
 
Bob is a mature final year student studying a combined degree in business and 
urban studies.   He had previously been self employed, most recently in the car 
sales business. Bob came to university having enrolled on a lunchtime course 
designed to give local residents a 'taster' of university life.  He was bored with his 
work and following the taster course Bob sought careers advice with a view to a 
change in employment .  Undertaking a degree was recommended as a means to 
achieve this change.  
 
Bob indicated that whilst he knew what he meant by sustainable development it was 
a difficult thing for him to explain.  His understanding encompassed a concern for 
future generations expressed in the context of limiting our damage on the 
environment.  He cited examples of atmospheric pollution and spoke about species 
destruction.  Bob saw sustainable development as being about trying to make things 
better, with humanity moving forward not regressing to some pre-industrial 
condition.  This betterment extended beyond limiting impacts on the environment to 
include a greater equality of opportunity for people.  Bob did not produce an image 
to represent his understanding of sustainable development but described the image 
he would draw if he could.  He invoked the metaphor of a two-way street and the 
idea that sustainable development involved a meeting half-way between people 
moving in different directions. 
 
At the time of the second interview Bob had finished his undergraduate studies and 
was working part-time for the local council.  He had just enrolled part-time on a 
postgraduate course of study at a neighbouring university. Looking back over his 
final year at Bright College, Bob reflected there had been much more work than in 
previous years.  Time pressures had meant he had not been able to participate in 
wider university life as much as he would have liked. 
 
Bob's description of sustainable development at the second interview alluded to 
creating a more equitable world whilst drastically reducing damage to the 
environment.  When he reflected on how his understanding had changed, Bob felt 
he had had more information, had thought about sustainable development more and 
tried to embed it within his lifestyle, rather than rely on others to take it forward.  The 
emphasis he now gave to equality had arisen from a greater appreciation of 'how 
unequal life is' and reflections about how privileged he had been. He still thought the 
environmental aspect was very important although now believed the west had a 
particular responsibility to lead in this area rather than rely on developing nations.  
Bob cited reading various media and listening to the radio as sources of extra 
information about sustainable development.  He also cited his attendance at the 
literature festival event on climate change as a prompt for practical action.  Bob 
thought participation in the study had made him reflect more about sustainable 
development.  Bob thought he would stay with the metaphor of the two-way street to 
represent his idea of sustainable development.  
 
Bob' s view of the prospects for sustainable development remained ‘bleak’.  His 
reading and television viewing had confirmed his earlier view that lifestyles 
associated with sustainable development were generally presented and perceived 
as unappealing, whilst 'fun' required consumption . Bob still felt depressed when he 
thought about sustainable development, and now felt even more guilt. He had learnt 
more, yet still didn't manage to put sustainable living fully into practice.  His day-to-
day experiences trying to do so led him to feel he was rowing against the tide. 
 



In the previous year, Bob had tried to get more knowledgeable and put this 
knowledge into practice. Bob had travelled more by public transport and less by car.  
He had bought more local produce.  His family had tried to 'ban' flying, and they 
were now investigating holidays that didn't involve travelling by plane.  He had 
moved to a smaller house.  He had had cavity insulation installed on a property that 
he rented out.  Bob still struggled to find what the right thing to do was. He put great 
efforts into researching purchasing decisions but often without finding a satisfactory 
answer. 
 
When asked to indicate the most significant prompts to his thinking about 
sustainable development during the year, Bob cited seeing the film 'An Inconvenient 
Truth', in particular a graphical representation of a how a relatively small seal level 
rise could have potential massive impact for large swathes of the population.  He 
also cited hearing George Monbiot talk about climate change at the university.  
Thereafter there had been a trickle feed of information through various media - 
including newspapers books, magazines and the television.  Amongst this 'trickle 
feed' Bob mentioned his course ' a little bit'. 
 
Bob thought sustainable development had had a higher profile at university in the 
last year.  However, whilst it appeared to have been talked about more with more 
green events and publicity, action on the ground seemed to be lacking; Bright 
College's operations did not match the 'talk'.   When asked about how it had 
featured in his course Bob thought it had featured more. 
 
Bob exhibited limited awareness of the extra-curricular ESD-related events that had 
taken place. He had participated in three of the events he was aware of: the 
literature festival talk on climate change, auto mobility lecture, and climate change 
exhibition trailer. In addition he had volunteered to assist with the launch of the local 
carbon reduction campaign, although due to a mix up had not actually been 
involved. Bob was aware that the university had gained Fairtrade university status  
 
When asked about his experience of being a member of the SUN, until that moment 
Bob hadn't actually thought about his receipt of SUNeNews as membership.  He 
thought SUNeNews had been very informative, especially when he had read it 
'properly'.  It had given him a better impression about what Bright College was 
doing; although he was left with the impression that much was superficial 'box 
ticking'.  As a result of receiving SUNeNews Bob had attended several events, he 
had discussed issues with friends and encouraged others to join. 



Participant 13: Jane 
Jane is a third year student studying international development and social science - 
majoring in international development.  Her mother works an international 
development agency and as a consequence Jane has lived in Europe, Africa and 
South East Asia.  She came to Bright College straight from high school in Thailand.  
Bright College was her first choice of university, based on its international 
development course offer.  
 
Jane expressed her understanding of sustainable development as development 'at a 
grassroots level' taking the environment and people into account.  She viewed such 
development as being more 'efficient' and lasting longer into the future than more 
typical types of development.  She talked mainly about sustainable development as 
a particular approach to development that encompassed a bottom-up approach and 
employed appropriate technology. This view drew from her university course where 
she had studied approaches to development work.  She thought of sustainable 
development as being 'mainly environmental' and associated it with raising 
awareness of this aspect.  She cited climate change as an issue and referred to a 
local carbon footprint project as an example of the need to reduce environmental 
impact.  When asked to represent her understanding as a picture, Jane contrasted 
two village development projects, an unsustainable project where external 
technology had been imposed and one where appropriate technology developed 
with the villagers was used.  
 
At the time of the second interview Jane had graduated and had moved away from 
Bridge Town and was actively seeking employment.  She had enjoyed her final year, 
describing it has both the 'best' and 'hardest' time at university.  Jane had found 
doing a dissertation particularly stressful. 
 
Jane's description of sustainable development in the final interview focused on the 
ideas of  concern for futures generations, the need to manage finite resources and 
avoid environmental destruction.  Jane initially felt her understanding had only 
changed a little, not 'dramatically'.  However, when Jane heard her description of 
sustainable development from the first interview she was quite surprised as the 
change was greater than she had realised .  Jane felt the final year of her 
international development course had been the main prompt for this change.  Jane 
felt she would want to modify her previous representation of sustainable 
development to capture the idea of not compromising future generations, even 
though she still believed in grassroots approaches to development interventions. 
 
Jane still the prospects for sustainable development were still good, although a little 
less so than the previous year.  Jane remained 'excited' when she thought about 
sustainable development, although was now also more fearful due to the lack of 
progress.  She cited her course as the prompt for this change. 
 
Jane continued so do many of the things she had tried to do previously in support of 
sustainable development.  She was now living with a family that tried to live as 
sustainably as possible and that had helped her to do so.  She had made a 
conscious effort not to fly as often - which was difficult when her parents lived a long 
way away.  She had thus only flown once in the previous year.  She was reluctant to 
fly as a result of the work she had done with the People and Planet and Friends of 
the Earth groups.  It was a contradiction to do lots of small environmentally friendly 
things and then cancel the benefits of these by flying.  
 
When asked to indicate the most significant prompts to her thinking about 
sustainable development during the year, Jane highlighted one of the modules she 



had completed as part of her international development course alongside her 
involvement campaigning with People and Planet and seeing the film, 'An 
Inconvenient Truth'.   
 
When asked how sustainable development had featured as part of her university 
experience in the previous year, Jane thought she had been 'more aware' of 
sustainable development.  She cited  SUNeNews, People and Planet and that 
sustainable development had featured more in her course.  She had been given 
greater freedom to choose her assignment topics so had made them about 
environmental and sustainable development issues.  
 
Jane was familiar with nearly all of the extra-curricular ESD-related events that had 
taken place during the year, with the exception of those forming the Science 
Festival.  She had attended eight events and been actively involved in both the 
Fairtrade and carbon reduction campaigns as well as being a volunteer in the 
student recycling promotion.  
 
Whilst Jane didn't feel she had been that 'active' in the Sustainable University 
Network, she had valued receiving SUNeNews and through it felt more connected 
and aware with what was going on.   Being part of SUN had fulfilled her initial hopes; 
it had complemented both her course and extra-curricular activities through People 
and Planet  - or as Jane put it 'inside the course and outside the course' . Jane 
reported reading SUNeNews thoroughly.  She had attended several events as a 
result. She also forwarded it on to other people, and had done so  to a local friends 
of the earth group that had just started as she thought it would be useful to them too.  
Jane had encouraged other people to join SUN.     
 



Participant 14:  Sarah 
Sarah is a director of Bright College's libraries and learning resources division. She 
has been at Bright College for 20 years in a similar, though evolving, role.  Prior to 
working at Bright College, Sarah worked in a variety of library related roles at 
different universities. She had originally studied library management at master’s 
degree.  Sarah is from Bridge Town. She took the job at Bright College so she could 
move back to the area and so look after a sick relative.  She has been a member of 
Bright College’s Environmental Committee since an early invitation to participate. 
 
Sarah's understanding of sustainable development was based on seeing that there 
were limits to the world's resources and unequal consumption of these resources 
between developed and developing countries.  Sustainable development implied 
reducing consumption of these resources. She referred to both reducing the use of 
energy and materials and increasing recycling as part of cutting excess consumption 
and wastefulness.  Sarah saw sustainable development as a 'duty to the next 
generation and the planet' implying concern for the future and the environment.  
Sarah drew a map of the world where the size of countries was shown 
disproportionately to reflect the excess consumption in the developed world.  This 
inequality was emphasized using the symbol of a set of scales out of balance.  
Sarah also drew piles of waste, and the sun as a symbol for global warming. 
 
At the time of the second interview in October Sarah was retired.  She had been 
retired from Bright College since February of that year, although had continued her 
part-time studies of Spanish at Bright College until June.  Looking back over the 
year, Sarah reflected that had she known how relaxed she would now be in 
retirement she would have retired earlier.  Retirement had served to illustrate how 
stressful her work had become. 
 
Sarah's understanding of sustainable development at the time of the second 
interview was expressed in similar terms to how she had described it a year earlier.  
Again, she highlighted the issue of resources limits and the inequality in 
consumption between countries.  When asked to describe any differences in her 
understanding Sarah felt she was now more aware of how important sustainable 
development was and how difficult it was. She cited a TV series called 'Dumped' - 
about a group of people living off a landfill site - as a prompt to highlight how much 
we throw away. When asked to reflect on the picture she had produced the previous 
year, Sarah felt she had perhaps underestimated the amount of consumption in 
China; she now had a heightened awareness of waste. She also now had the 
belated sense that George Bush, President of the USA, had begun to move a little 
on environmental issues. 
 
Sarah thought the prospects for sustainable development were 'a little bit' better, 
although there needed to be more incentives to get people to change: high status 
was still associated with high consumption.  Her thoughts about incentives were in 
part a result of having a pensioner’s bus pass; now she used the bus when she 
previously may have driven.  Sarah felt her feelings had not changed: sustainable 
development was a moral duty and she still felt guilty about some of her actions 
such as flying. 
 
Sarah continued to do the same things she had done previously in support of 
sustainable development. Retirement had influenced her actions; she now had bus 
pass so used the car less; and being at home more it was easier to shop locally.    
 
 



When asked to indicate the most significant prompts to her thinking about 
sustainable development during the year, Sarah reported various media - television, 
newspapers, magazines and NGO publications.  She felt the media were now much 
more 'supportive'.  She also cited reading SUNeNews. 
 
Sarah recognised a moderate number of the ESD-related extra-curricular events 
that had taken place, although she had only participated in one.  She was familiar 
with around half of the events roughly corresponding to her time at Bright College 
prior to retirement.  Sarah had helped to run the event on information retrieval for a 
carbon neutral university.  She was aware of the SUN's intranet pages, that Bright 
College had gained Fairtrade university status and that the university had a Going 4 
Green campaign.  She was aware of the latter having visited her former colleagues 
and noticed they had jute bags carrying the campaign logo. 
 
When asked how sustainable development had featured as part of her university life 
over the previous year, Sarah expressed a good deal of frustration about the lack of 
action even in the most basic areas.  There was no real difference to previous years 
in this regard.     
 
Sarah's experience of SUN was primarily receiving the email.  Having left the 
university she was unsure whether it had fulfilled her hopes with respect to 
promoting curriculum change.  If it hadn't done so, Sarah thought it would not have 
been through a lack of trying, it would reflect a lack of direction from the top rather 
than encouragement from below.  With respect to raising awareness, she felt it had 
achieved far more than the Environment Committee alone.  Sarah still read 
SUNeNews although, as she had now left, she was less able to take part in 
advertised events.  Sarah could not think of anything in particular that she had been 
prompted to do by SUNeNews, but rather thought it 'just one of lots of influences'. 



Participant 15:  Mike 
Mike is commercial manager for Bright College Students Union.  He has been 
employed by the student union for seven years in a variety of managerial roles.   
After leaving school, Mike worked for four years in a public sector financial role.  He 
then decided to go to university, studying psychology and sports science in London.  
He became active in his student union and enjoyed the experience. Upon 
graduation Mike applied for work in other student unions. He had worked at two 
different unions prior to working at Bright College.   Mike has recently become 
involved in the Bright College’s Environmental Committee following the departure of 
one of his colleagues. 
  
When asked what he understood by sustainable development, Mike expressed a 
limitation in his knowledge and that he felt under pressure because he ought to 
know.  He expressed his understanding as taking the environment into account in 
built development projects particularly reusing and recycling resources.  Mike 
professed difficulty in knowing what to draw to represent sustainable development 
but he eventually produced an image which echoed the idea of reusing resources in 
building projects. 
 
Mike remained responsible for the commercial affairs of the Student Union at the 
time of the second interview.  He reflected that the previous year had been 
particularly stressful. There had been no general manager in post and a new student 
union building had been built.  His work had thus involved a lot of 'fire fighting' over 
and above his usual role. 
 
At the second interview Mike expressed his understanding of sustainable 
development in similar terms to how he had previously.  He  talked of limiting 
environmental impacts and  taking environmental issues into account in built 
developments.  Mike still felt unsure about his understanding.  He felt a little bit more 
aware of green issues but thought his understanding of sustainable development 
was similar to the previous year.  Mike thought his previous diagram to represent 
sustainable development was not a very good analogy, but he could not think of a 
better one. 
 
When thinking about the prospects for sustainable development Mike felt there were 
some grounds for optimism at the university, but no difference beyond.  His more 
positive view was based on his belief the Environmental Committee now appeared 
more focussed and that within the Student Union there had been greater student 
demand for environmental action.  Mike’s feelings still involved a certain piousness 
that he was on a 'mission'. 
 
Mike continued to do the same things in support of sustainable development with his 
actions focused on reducing waste and recycling.  Whilst the scope of his actions 
remained the same, he felt he had refined them over the year and was pleased with 
how little waste he produced at home.  At university the plastics recycling trial he 
had been part of had not proven successful with recycling bins being contaminated 
with general waste. 
 
Mike indicated that the monthly email he received inviting him to reflect on the times 
he had been prompted to think about sustainable development had been the most 
significant prompt to his thinking about sustainable development.  Mike also cited 
taking a subscription to New Scientist magazine as a route to finding out about 
environmental impacts.  However, the magazine had provided 'not a lot you can act 
upon personally'. 
 



Mike thought sustainable development had not 'featured greatly' in his university life 
over the last year, although it had featured more because his involvement in the 
study had prompted him to think more about it.  
 
Mike had limited awareness of the specific ESD-related extra-curricular events that 
had taken place, although indicated he was vaguely aware of the 'Perspectives on 
Sustainable Development' programme. He recognised eight events from the list 
presented to him although had participated in none of them.  He was aware that 
Bright College had gained Fairtrade university status and that there had been a 
project to promote recycling amongst students. 
 
Mike did not have much time to read SUNeNews; if he did read it was a quick scan 
only.  He had been under too much pressure at work.  Mike had not done anything 
as a result of receiving the newsletter.  Mike expressed his ongoing disappointment 
with the Environmental Committee which he had attended prior to it being 
reorganised.



Participant 16:  Alan 
Alan is a work placement co-ordinator for Bright College's Work-based Learning 
Department.  He has worked at Bright College for three years in three different but 
related 'short term contract' positions.  After graduating in environmental science, 
Alan returned to live with his parents in his home village about fifteen miles from 
Bridge Town.  Initially he worked as a self employed gardener for a couple of years, 
still partly set in his 'student ways'.   Alan was eventually employed by a 
neighbouring university, initially via a graduate work experience scheme.  He 
worked for a newly formed business environmental information centre, until funding 
for this centre dried up. Alan then migrated into a more general university 
administration role, again on a short term contract.  After spells of work in unrelated 
jobs in the private sector, Alan was alerted to a vacancy at Bright College by a 
former colleague.  He lives with his partner in a village six miles from Bridge Town.    
 
Alan felt under pressure when asked to describe his understanding of sustainable 
development. He did so by highlighting how the present had become unsustainable 
as our society's economy had become increasingly rooted in excess consumption 
linked with a rise in the built in obsolescence of products. In contrast, sustainable 
development implied managing resource use and cutting wastefulness by rethinking 
how we do things.  Alan linked sustainable development to improving the local 
environment and pointed out the damage caused by the waste and pollution 
associated with excess consumption.  He also pointed out how change at a local 
level had the potential for wider impact.  Alan represented his understanding by 
drawing a cycle of arrows to represent the recycling of materials, a tree to represent 
a transfer point connecting different aspects of an ecosystem, and a rubbish filled 
landfill site to represent wastefulness. 
 
At the time of the second interview Alan was still work placement co-ordinator, 
although now with a permanent contract.  Looking back Alan  viewed the year as a 
success.  It had been a busy and challenging year, although he and his colleagues 
had met these challenges successfully.   
 
At the second interview, Alan articulated his understanding of sustainable 
development in similar terms to how he had done so previously.  He spoke of 
managing resources more efficiently and reducing waste and reusing materials and 
rethinking about how we do things from local to global levels.  Alan thought his 
understanding was 'pretty much the same'.  With respect to the picture he had 
previously produced to represent sustainable development, Alan had initially thought 
it was a little simplistic, although upon reflection could not think of anything he would 
add.  
 
Alan's thoughts and feelings about sustainable development had not changed 
greatly.  He still felt the prospects for sustainable development were quite bright.  
Some promotions by big brand corporations he had seen during the year reinforced 
his view sustainable development was moving to the mainstream.  Alan feelings 
were still very positive about sustainable development.  He felt morally better as a 
result of his actions as an individual during the year through cycling and recycling. 
 
Alan was now using his car less since starting to cycle more.  The prompt had been 
getting the family's bikes to go on outings together.  Since he had started leisure 
rides Alan had found a largely off-road route to work and had become a 'fair 
weather' cycle commuter.  Following the news that he was to become a dad,  Alan 
had needed to clear his mind and cycling to work had helped.  He now wanted to get 
fit in preparation for the family's new arrival. 
 



Alan thought his family and home experiences were the most significant prompts to 
his thinking about sustainable development during the year.  SUNeNews tended to 
make him feel guilty because he felt he ought to read it and act but rarely did so. 
 
When asked how sustainable development had featured as part of his university life 
Alan cited his own 'green travel plan' achieved through his efforts to cycle to work.  
In the office, there had been some improvement in recycling.  There had been 
questionnaires about the travel plan. SUN had been there 'in the background' giving 
sustainable development a profile that had not been there previously.    
 
Alan was unfamiliar with all but one of the extra-curricular ESD related events that 
had taken place.  He had noticed that the film, An Inconvenient Truth, had been 
shown on campus although had not attended.  He was also unaware of the various 
campaigns that had taken place, and that Bright College had been awarded 
Fairtrade University status.    
 
When asked about his experience as a member of the SUN over the previous year, 
Alan felt ashamed and guilty about his lack of participation in view of the list of 
events and activities that he had just been presented with.  His initial fears had been 
borne out in that he had not had enough time to commit; the information had been 
there but he had failed to engage with it.  Alan response to SUNeNews had been ad 
hoc. He tended to file it in the 'do it later' category but then not get round to reading 
it.  Alan had encouraged a couple of colleagues to join SUN. 
 



Participant 17: Barbara  
Barbara is a professor of geology and works for Bright College's biology department.  
She has worked for Bright College for 13 years, prior to which she lectured at a 
variety of institutions, both home and abroad.  Barbara briefly worked as geologist 
for the nuclear industry after graduating with a masters. She then went on to 
complete a PhD in landscape geology.  Her decision to take a job at Bright College 
related to her spouse's principal work location with the family home ten miles from 
Bridge Town.  Barbara is active in a variety of geo-conservation work, both paid and 
unpaid.  She is one of the founding members of Bright College’s Environmental 
Committee. 
 
When talking about her understanding of sustainable development Barbara 
indicated she would start with the Bruntland definition.  To her this meant humanity 
should develop but in a manner which had regard to the interests of future 
generations.  She made clear that some of the damage we had done to the 
environment could not be undone and apologised to future generations for this fact.  
Her understanding included a future focus through which 'the world and all its 
systems' could go on and evolve.  Barbara saw development in terms of society 
developing, whilst making clear that she was against much contemporary 
development.  She talked about the wastefulness of society and the need to reuse 
and recycle. She also brought in the idea of different timescales through which one 
could view sustainable development linked to her subject interest in geology.  In 
doing so, she contrasted thoughts about human generations and concerns for other 
species over geological time. Barbara represented her understanding by drawing a 
circle to represent the earth or the boundary of the planetary ecosystem.  She then 
drew the different elements of this system: lithosphere, hydrosphere atmosphere 
and biosphere. Finally she split the whole three ways to indicate an environmental, 
social and economic dimension to sustainable development.  
 
At the time of the second interview Barbara remained in the same role.  She 
described her previous year as 'busy' and 'interesting'.  A key achievement was the 
publication of a book that she had been working on for several years. 
 
During the second interview Barbara described her understanding of sustainable 
development by alluding to a Native American saying, “We are not given the Earth 
by our parents, we are loaned it by our children".  She indicated sustainable 
development implied a concern for future generations, stewardship of the 
environment and consideration of the impacts of human activity over time.  Barbara 
did not feel her understanding had changed significantly.  Rather she felt it had 
evolved through a greater depth of knowledge based on exposure to different 
perspectives on sustainable development.  Barbara had come into contact with 
different views about sustainable development through both the extra-curricular 
events she had attended and through teaching sustainable development to students 
in disciplines she had not previously taught.  Barbara thought she might add more 
detail to her diagrammatic representation of sustainable development.  Her original 
systems diagram would remain, but she would add extra diagrams for the 
subsystems. She would also like to be able to represent different timescales to show 
and anthropocentric and ecocentirc perspective.   
 
Barbara thought there had been a marginal change in her views about the prospects 
for sustainable development.  Through an anthropocentric lens things now looked 
better.  Extreme weather events and the publicity generated through films like 'An 
Inconvenient truth' had got more people thinking about the issues.  Barbara still felt 
sustainable development was an overused phrase. 
 



Barbara had met several of her aspirations from the previous year with respect to 
sustainable living.  She now had a very efficient car and had taken holidays closer to 
home.  Barbara had improved insulation in her home and investigated installing a 
wind generator, but there wasn't enough wind to make it viable.  At work she had 
requested to home work for one day a week and cited environmental benefits in the 
justification. 
 
When asked to indicate the most significant prompts to her thinking about 
sustainable development during the year, Barbara highlighted the monthly prompts 
to reflect she had received by taking part in the research process.  Seeing Al Gore in 
the film ‘An Inconvenient Truth’ had made a difference to how she thought.  
Research on Barbara's book had made her realise that many people were working 
on aspects of sustainable development all around the world.  Teaching and trying to 
engage staff and students with sustainable development had made her reflect that 
not everyone shared the same opinion as her. 
 
When asked how sustainable development had featured as part of her university 
life, Barbara thought it had had a higher profile.  She had helped produce a 
geodiversity guide to the campus and led several walks. Barbara had also been 
interviewed for the staff newsletter and helped produce a press release for the local 
paper.  She had been involved in attempts to get sustainable development to into 
module rewrites as part of the revalidation process with mixed results.  She had 
accepted a new teaching module with the intention of introducing sustainable 
development into it.    
 
Barbara was highly aware of the extra-curricular ESD-related events and activities 
that had taken place and had engaged with several of them. When presented with a 
list of events, she was aware of them all and had taken part in 17. She had had a 
direct involvement in several events.  She had helped to organise the science 
festival and lead two guided geological walks.  Barbara was also aware of the 
student recycling promotion project, the SUN's Intranet pages, the ‘Going 4 Green’ 
campaign; and that the Bright College had been awarded Fairtrade University 
status. 
 
Barbara had had a positive experience of the SUN. She thought it had raised the 
profile of sustainable development at Bright College and she personally valued the 
information from SUN eNews, which she continued to read regularly.  As a result of 
reading SUNeNews Barbara had attended events and saved websites to her 
'favourites'. 
  
Barbara felt that the changes to the Environment Committee had not been entirely 
successful; it wasn’t working as well now.  She attributed this in part to the fact there 
were now paid people with job roles associated with the Environmental Committee’s 
work. The mix of paid and volunteer representatives, perhaps took away some of 
the initial camaraderie, and was contributing to volunteer members being less 
inclined to act.  The split into numerous task groups had limited contact and lost 
camaraderie. 
 
 
 
 
 
 
 



Participant 18: Jean  
Jean works as an administrative assistant in the school of science, a position she 
has held for seven years.  She has worked at Bright College for 11 years in total, 
initially as an office temp.  Jean took up temping having been made redundant from 
a local utility company where she had worked for 18 years.  Jean is from Bridge 
Town, although now lives five miles away.  She has never studied in higher 
education, although has completed further education.  Bright College is her first and 
only experience of university, which she enjoys. 
 
Jean expressed limitations in her understanding of sustainable development.  She 
articulated her understanding in terms of the wastefulness of contemporary society. 
She spoke of how excess resource use and waste was engrained in our economy 
based on consumption of products with built-in obsolescence.  Sustainable 
development was thus concerned with efficient use of resources, including reducing, 
reusing and recycling waste. She also expressed concern at the way the planet was 
being damaged citing habitat destruction and climate change as particular issues.  
She thought sustainable development was trying 'to make things more planet 
friendly'.  Jean represented her understanding by drawing a circle of arrows and 
talked of the cycling of resources emphasising recycling, contemporary 
wastefulness, and excess consumption. 
 
Jean was in the same role at the time of the second interview.  She described the 
previous year as having gone very quickly it being both busy and chaotic with 
building works taking place in the department. 
 
At the second interview, Jean conveyed her understanding of sustainable 
development in similar terms to how she had done so previously, emphasising 
combating waste, reuse and recycling.  She felt her understanding was the same as 
before and that she still did not understand it fully.  Jean felt she would stay with the 
same cycle of resources diagram to depict sustainable development, although she 
might add arrows to show some raw material inputs and waste, in order to make it 
more realistic. 
 
When talking about the prospects for sustainable development, Jean indicated the 
greater complexity involved.  She now articulated the issues of inequality between 
developed and developing world, the need for development and that the impacts of 
developed world unsustainable lifestyles on people in developing countries.  She 
cited the prominence of China's industrial growth in the news and seeing the film, 
‘An Inconvenient Truth’ as contributory to these thoughts.  When talking about her 
feelings associated with sustainable development, Jean remained 'pleased' that it 
still had a high profile.  She also thought was happening illustrated by films like ‘An 
Inconvenient Truth’ was 'scary' 
 
With respect to her actions in support of sustainable development, Jean had now 
got a cycle and whilst she had yet to ride it to work she had begun to use it for other 
journeys.  She continued to recycle and felt she was doing as much as she could. 
 
When asked to indicate the most significant prompts to her thinking about 
sustainable development during the year, Jean cited the Science Festival, noting the 
events had all been linked to sustainable development. She had also seen George 
Monbiot talk and thought it had been 'very interesting', although could not remember 
the detail.  
When asked how sustainable development had featured in her university life over 
the previous year, Jean gave the example of how when the department had had 
some budgetary difficulties, people had been happy to reuse files.  This confirmed 



her view unsustainability was related to having money; whilst without money 
'necessity was the mother of invention'.  Compared to previous years, Jean thought 
sustainable development had featured in similar measure. She cited reading 
messages posted on the Intranet because she was 'interested'.  She also indicated 
that others in the office were now cycling to work who hadn't previously. 
 
Jean was aware of around half the ESD-related extra-curricular-events that had 
taken place.  She had engaged in eight of the nine that she was aware of.  She was 
particularly familiar with events in the science festival, a programme organised 
within her department, and was more aware of events in the latter half of the 
'Perspectives on Sustainable Development' programme. 
 
Jean felt a little guilty about her engagement in the SUN. It was a positive thing to be 
a part of, but she had not had time to read many of the newsletters due to work 
pressures.  She was unsure whether she had been prompted to do anything as a 
result of receiving SUNeNews 



Participant 19: Greta 
Greta is a mature first year student studying nutrition and dietetics.   Greta initially 
began training as a nurse, but didn't like it so took an administrative job in the civil 
service instead. She then worked overseas as a nanny returning to the UK three 
years later.  Upon her return she worked in a variety of short term jobs before finally 
gaining another administrative position in the Civil Service.  Her last job before 
moving to Bridge Town was working in the Cabinet Office in London.  With a long 
term interest in food and health, a friend suggested that Greta should be a dietician.  
She looked into it and decided to take the plunge and go to university.  Before 
starting at Bright College, Greta moved to Bridge Town to complete a one year 
science access course to enable here to enrol at university.    
 
Greta expressed some uncertainty about her understanding of sustainable 
development.  She connected sustainable development with renewable energy, and 
cited examples of recycling and taking action to limit carbon emissions.  Greta felt 
sustainable development applied at a global scale, although questioned the 
commitment of some countries to it.  When representing her understanding as a 
picture Greta drew a circle of arrows to signify the ongoing cycling of resources and 
'sustainableness'.  She also drew the act of recycling and some examples of 
renewable energy. 
 
Greta had just started the second year at the time of her second interview.  She had 
enjoyed her first year. University was as she had expected it to be, although it had 
taken some time to adjust to the work load. 
 
Greta described her understanding of sustainable development somewhat differently 
at the second interview.  She emphasised that it was about long lasting 
development that could continue into the future. There was a need to manage finite 
resources in order to live within our means.  Greta thought her understanding was 'a 
lot better' than previous.  It was now a wider view than just environmental issues.  It 
embraced social issues. Greta attributed the change partly to her participation in the 
study.  This had  prompted her to look into what sustainable development meant.  
She also thought sustainable development issues had been more mainstream and 
that she had been involved more directly with them through her course and 
participation in both the People and Planet group and Food Appreciation Society.  
Greta felt she would redraw her initial representation of sustainable development, 
although acknowledged it was a difficult concept to represent.  She would now give 
greater emphasis to the circle of arrows, but widen the range of issues depicted. 
Amongst the issues Greta would add, were renewable energy, farming and excess 
consumption and the contrast between town centres and out-of-town shopping 
centres. 
 
Despite having a wider conception of sustainable development, Greta still felt the 
prospects for it were good.  It was a 'sensible' way forward.  Her feelings were 
unaltered, she still felt worried that not enough was being done. 
 
Greta had bought more organic and Fairtrade goods during the year, but had found 
it too expensive to continue to do so; when she had the money she would revert to 
doing so.  Greta was prompted to buy organic food after a lecture about the impact 
of chemicals on the soil.  She felt the shops were probably extracting too much of a 
premium for organic produce. 
 
When asked to reflect back over the year, Greta cited several significant prompts to 
her thinking about sustainable development.  The monthly prompt to reflect as part 
of the research process had been significant.  Her lectures had been 'thought 



provoking'.  Membership of both the Food Appreciation Society and People and 
Planet groups had contributed, as had holidays overseas.  The media had also 
informed through occasional television programmes.  
 
When asked how sustainable development had featured as part of her university 
life, Greta indicated it had featured as an aspect of some of her lecturers and 
through being a member of the Food Appreciation Society and People and Planet 
group. 
 
Greta displayed partial familiarity with the programme of ESD-related activities that 
had taken place and some engagement with specific events. She had taken part in 
six.  She showed greater familiarity with the events that took place earlier in the year 
and had only a vague recollection of the 'Perspectives on Sustainable Development' 
programme through seeing posters around campus.  Greta had played an active 
role as volunteer in several events. She had helped with the launch of the carbon 
reduction campaign, Fairtrade stall, and tree planting day. Furthermore, as a 
member of the Food Appreciation Society Greta had helped prepare food as part of 
the 'Common Factors in Obesity and Climate Change' presentation.  
 
Greta thought being part of SUN had been useful, she had enjoyed getting the 
emails, although they seem to have stopped in the latter part of the year.  The 
experience was better than her expectation; she had got a lot more information than 
she thought.  Greta had taken part in some of events and activities as a result of 
receiving SUNeNews. 



Participant 20:  Simon 
Simon is a final year student studying international development and urban studies.  
After leaving school, prior to starting university, Simon took a year out during which 
he worked in a variety of jobs and travelled around India for two months.  Simon's 
decision to study at Bright College was largely based on the university's campus 
and it's location in Bridge Town. He had several offers for places on international 
development related courses at different universities, but liked Bridge Town's scale 
and atmosphere.  
 
Simon's understanding of sustainable development was as development that would 
not harm the future.  He indicated there were limits to resources and made it clear 
that the way we live at present is not sustainable and would need to change to be 
so.  When talking about particular aspects of sustainable development he referred to 
renewable sources of energy and the environmental concerns of climate change 
and ecosystem destruction.  Simon drew the planet to represent that it was one 
ecosystem and what we did had was connected to consequences elsewhere.  He 
then drew two contrasting images either side, one of polluting housing and industry 
and the other of an alternative sustainable vision with renewable energy, cycles and 
trees.  Simon finished the picture by drawing three arrows, like the recycling symbol, 
around the planet. 
 
At the time of the second interview, Simon had graduated from Bright College and 
had moved back home to live with his parents.  He was now working as a labourer. 
His final year experience had been good, although it had been strange knowing 
university life was coming to an end  
 
At the second interview, Simon described his understanding of sustainable 
development in similar terms.  He highlighted ideas of continuity, managing 
resources and humanity's survival being linked to the health of ecosystems.  Simon 
felt his understanding of the concept was similar to before, although his 
understanding of the practicalities of implementation had changed. He now felt it 
would be much harder to achieve.  Simon cited both the failure of a friend who was 
the green candidate in the local elections, to get elected, and his own inability to 
avoid learning to drive and to take long haul flights as instrumental in his change of 
thinking. Simon stood by his initial picture to represent sustainable development, 
although acknowledged it's simplicity. He now thought things were often more 
complex.  Simon suggested he might add extra images to contrast sustainable and 
unsustainable technologies citing the contrast between an aeroplane and an airship. 
 
Simon's views on the prospects for sustainable development were now more 
pessimistic.  Whilst the issues had continued to rise up the agenda over the 
previous year, things were not changing as fast as they needed to. The future was 
now uncertain.  Humanity would survive but not how we might like it to.  High profile 
events like ‘Live Earth’ had come and gone without making any noticeable 
difference.  Simon's feelings when he thought about sustainable development still 
switched between optimism and pessimism - with the latter in the ascendancy at the 
time of the interview. 
 
Simon felt his carbon footprint had increased since the first interview.  Pragmatism 
had replaced his earlier idealism. He had taken a long haul flight and was now 
learning to drive.  Nevertheless, he continued to try to save energy, cut waste and 
recycle. He had signed up to The Guardian Newspaper environment campaign 
'Tread lightly' through which he was sent a weekly challenge to take up a particular 
action.  He was now investigating getting involved voluntarily in a local community 
carbon reduction initiative. 



 
When asked to indicate the most significant prompts to his thinking about 
sustainable development during the year, Simon cited many influences.  Earlier in 
the year, he had joined the People and Planet group, and through that had taken 
part in a climate rally.  Later in the year, he was flying out of London at the same 
time as the Heathrow climate camp.  His friends unsuccessful run in the local 
elections had prompted reflection.  The nuclear debate and various  news articles he 
had been 'drawn towards' were also influences.  Upon leaving Bright College, Simon 
had cycled home across the country with his brother and had enjoyed the 
'sustainable living' on route.  He had fallen out with his family briefly over learning to 
drive but eventually accepted the inevitable.  His casual work since leaving had 
provoked further reflection - helping build new housing estates had shown how 
unsustainable things were. 
 
When asked how sustainable development had featured as part of his university life, 
Simon thought it had featured a similar amount in his course, i.e. a reasonable 
amount.  Away from his course, it had been his 'greenest year' in that he had been 
more involved in events and activities relating to sustainable development.  He was 
unsure whether this was because there were more things happening, or just that he 
had been more actively seeking them out.  He did not think sustainable development 
was particularly visible although there had been plenty going on to keep in occupied.   
 
Simon was familiar with the majority of the extra-curricular ESD-related events that 
had taken place and had been engaged in several during the year.  When presented 
with a list of events, he was aware of more than 90% of them and indicated he had 
taken part in seven and had wanted to but been unable to attend a further two.   He 
had actively participated as a volunteer in the launch of the carbon reduction 
campaign and in the local recycling project.  Simon was not aware about the SUN's 
intranet pages, or Bright College's ‘Going 4 Green’ Campaign, although he was 
aware that the university had achieved Fairtrade status. 
 
SUN had continued to meet Simon’s expectations.  He had continued to read 
SUNeNews through the year and as a result of reading it, he had participated in 
various events and volunteered to help the local recycling project.   



Participant 21: Suzy 
Suzy is a final year student, studying international development and geography.  
She is a mature student.  Suzy was raised in various countries in South America; 
her parents working for an international business.  Partly in rebellion, she moved to 
Bridge Town when aged 17 to live with her aunt.  Here she met the father of her 
children. Having raised her children to school age, Suzy decided to return to 
education herself. Originally she applied to do an environmental science course at 
Bright College, but the year she applied the course was dropped.   Unsure what to 
do, Suzy re-applied the following year to study biology and geography and 
completed an access course to meet the entrance requirements.  In the first term, 
Suzy discovered the international development course through a shared module.  
She disliked biology so transferred on to the international development course.     
 
Suzy indicated that sustainable development could have a variety of meanings; 
although to her it was first and foremost connected with climate change and 'looking 
after the planet'.  She made it clear that we needed avoid humanity's impact on 
natural processes.  Suzy also talked about the application appropriate technology as 
part of development processes in the developing world.  Suzy did not draw her 
understanding claiming she could not draw.  She indicated that if she could it would 
be a contrast between something sustainable like renewable energy and something 
unsustainable like fossil fuels. 
 
At the time of the second interview Suzy had graduated and was applying for jobs 
and learning to drive. She described her final year as 'very stressful', in particular 
her experience of producing a dissertation.   
 
At the second interview Suzy described sustainable development in terms of futurity, 
looking after the planet and protecting the interests of future generations.  She had 
not stressed this intergenerational aspect in her earlier description.  She attributed 
this intergenerational aspect to the Bruntland definition of sustainable development, 
which been much repeated in her formal education.  With respect to changes in her 
understanding she now saw it as more complex and had been prompted to think this 
by her course of study - in particular, her choice of dissertation - and through her 
extra-curricular involvement in environmental groups.   When discussing if she might 
change the image she had previously suggested to convey sustainable development 
Suzy suggest it would be similar, although she might add an image of the sun to 
convey living with respect for the earth. 
 
Suzy thought things had moved forward with respect to the prospects for 
sustainable development.  Even if the issues did become less high profile, the 
positive steps that had been taken would now be unlikely to be undone.  She still felt 
everyone was responsible and her feelings of hope were unchanged 
 
Suzy had continued to try to live sustainably although, as before, this was not 
always possible. In support of sustainable development, Suzy now carried reusable 
shopping bags with her, something she had not done previously.  During the year 
she had got involved in local Greenpeace and Friends of the Earth groups.  She 
realised that when she left university she would not be able to continue as a 
member of People and Planet, so had wanted to get involved in similar groups. 
 
Suzy thought sustainable development had had a higher profile in university life 
mirroring the higher profile more generally. She had seen postings about the 
university's position in a green ‘league table’.  Suzy thought more things had been 
happening on campus and cited the People and Planet group as something that 



hadn't existed previously.  She also thought that sustainable development had 
featured more in her course and through her dissertation subject choice.  
 
When thinking back about significant prompts to her thinking on sustainable 
development Suzy thought that producing her dissertation, though a deeply 
uncomfortable experience, had been significant.  She also cited her lectures and 
involvement with Friends of the Earth, Greenpeace and People and Planet.  Suzy 
thought it was difficult to distinguish particular prompts as 'learning and wanting to 
know' about it was part of her 'make up'. 
 
Suzy was moderately familiar with the extra-curricular ESD-related events that had 
taken place and had had some engagement with them.  She recognised both the 
Science Festival and the ‘Perspectives on Sustainable Development Programme’ 
generally, citing the presence of posters advertising them. She had attended four 
events towards the beginning of the academic year.   Suzy was not aware of the 
University's ‘Going 4 Green’ campaign, although had visited the SUN's Intranet 
pages and was aware that Bright College had achieved Fairtrade University status. 
 
The SUN had met Suzy's expectations during the year.  She valued SUNeNews and 
always read it and had found out a lot of things she wouldn't have heard about 
otherwise through it. It was difficult for Suzy to be specific about actions she had 
taken directly as a result because she thought about sustainability issues a lot.  That 
said, Suzy felt she had definitely taken actions and participated in events and 
activities as a result of reading SUNeNews. 



Participant 22: Neil 
Neil is a second year student studying international development with Spanish.   His 
decision to come to university was influenced by a short spell travelling and working 
as a teacher in Bangladesh.  He had long been interested in current affairs and 
development issues; but after direct experience of the impact of poverty Neil 
realised that in order to play a meaningful role he would need to make himself more 
useful.  Neil subsequently worked in a variety of youth work programmes and 
summer camps, whilst simultaneously completing an access course with a view to 
studying international development.  The course description at Bright College was 
particularly appealing, and he chose to combine it with Spanish seeing a language 
as a useful skill for working in international development. 
 
Neil indicated that sustainable development could be difficult to explain. His 
understanding of it was of development conducted in such a way that it could be 
continued into the future without having to be changed.  Resource limits, 
wastefulness and destructive practices meant current patterns of development could 
not be sustained.  His view accommodated variation in meanings dependent on 
context.  He drew a distinction between the developed and developing world and 
implied equality of opportunity to achieve the benefits of development between 
nations.  The challenge was how to achieve or keep the benefits of development by 
adopting new approaches.   He saw that development itself could have a variety of 
meanings. However it had typically meant growth through industrialisation which had 
not proven to be a particularly sustainable model.  Neil thought sustainable 
development was too complex for him to represent as a picture or diagram and he 
did not attempt to produce one.  He suggested that it was potentially meaningless 
concept being cynically used a political currency, although there were competing 
genuine movements of sustainable development. 
 
At the time of the second interview Neil was living in Spain having opted for an 
additional overseas year.  Neil had suffered illness during his second year and had 
been incapacitated for a couple of months. Consequently it had been a busy year 
having to catch up on lost time.  During the year one of his modules had involved a 
study visit to Argentina. 
 
At the second interview Neil described his thinking about sustainable development 
more as a tool for considering the impact and longevity of local interventions.  He 
indicated that he still held similar views to those he expressed previously relating to 
the environment and international development including the cynical use of the term 
sustainable development in the political arena. However, he had been prompted to 
think more about sustainable development as a practical tool through greater 
exposure to local level interventions.  This exposure was through his course and the 
higher profile coverage of issues like climate change. 
 
Neil expressed his view of the prospects for sustainable development differently at 
the second interview.  Previously he was not convinced the idea was backed with 
actions, but now he was more aware of the greater diversity of areas that 
sustainable development was influencing at a practical level.  He was unsure what 
that meant for the prospects although he did now feel they were 'potentially brighter'.  
Things were happening, but there was a lot more than could and should be done.     
Neil’s feelings about the cynical use of the term sustainable development were now 
'less strong'.  He thought he was now more 'quietly positive' due to his experiences 
at university, partly through The SUN and People and Planet, he had seen that a 
relatively small group of people could affect change. 
 



With respect to his behaviours in support of sustainable development Neil had 
continued along similar lines to previous.  He now recycled more and drove a little 
less.  He had taken on an allotment, but due to his illness it had not worked out to 
plan.  He wanted to move to a renewable energy supply contract but was not sure 
what was possible in Spain. 
 
When asked to indicate the most significant prompts to his thinking about 
sustainable development during the year, Neil reported that throughout the year he 
thought about sustainable development when he saw things that were 'ridiculous' or, 
less often, 'impressive'.  He cited travelling through Spain on a newly built motorway 
with the original road still there running parallel as an example of the former.   
Events such as hosepipe bans prompted Neil to speculate how a population of 6 
billion people could cope without 'modern' interventions. 
 
When asked how sustainable development had featured as part of his university life 
Neil stressed that he thought there was no real physical evidence of the university 
doing anything positive in support of sustainable development.  Neil was surprised 
how little sustainable development had featured in his course.  It had featured in his 
course, but it had been through things like SUNeNews and People and Planet he 
had been prompted to think about practical applications of sustainable development.  
 
Neil was aware of only a limited number of extra-curricular ESD-related events 
during the year.  He had taken part in four events, most early in the year.  He had 
been a volunteer at the launch of the local carbon reduction campaign and taken 
part in the tree planting event.  He also attending the two international development 
lectures linked to his course.  Neil was aware that Bright College had achieved 
Fairtrade University status although, was unaware of the ‘Going 4 Green’ campaign 
and had not seen the SUN Intranet pages.  
 
 



Participant 23:  Elizabeth 
 
Elizabeth is a senior lecturer in English.  She has a worked at Bright College for ten 
years. Prior to that she worked as a lecturer for the university where she completed 
her PhD.  Her decision to move to Bright College was based on the desire to move 
on.   
 
Elizabeth's understanding of sustainable development was based on a idea of an 
emerging 'global community'.  In such a community, problems in other countries 
could no longer be ignored.  Set against a back-drop of an increasingly fragile 
environmental and socio-economic 'infrastructure', sustainable development meant 
meeting human needs with greater distributional fairness around the globe, and 
doing so in a way that limited environmental damage.  Elizabeth drew a map of the 
world based on the Peter's Projection to represent greater equality.  She drew 
numerous lines of connection to show how communications technologies were 
making the world smaller.  She drew a smiling sun to represent happiness and a 
flower as a positive image of the natural world.  
 
Elizabeth was still in the same role at the time of the second interview.  She 
described the previous year as exhausting, citing work on undergraduate course 
restructure and revalidation as a source of much extra work.  Work had been 'hard' 
and 'relentless'. 
 
When describing her understanding of sustainable development at the second 
interview, Elizabeth talked more about the dynamic aspect of development.  She felt 
progress was important, but that there was also a need to consider the implications 
of technological advances so that they sustained rather than diminished 'well-being'.  
Elizabeth married this aspect with a parallel concern about limits to the natural 
resources upon which we rely and the heightened environmental damage illustrated 
through phenomena like climate change.  She felt it was important to see this 'bigger 
picture' if we are to sustain any particular developments we may wish to make.  
Elizabeth thought her thinking had improved.  It was based on ideas that she had 
had previously - particularly recognition of inequality and the need basic 
development.  However, now it seemed 'more worked out'.  She felt her 
understanding was now more 'global'.  Elizabeth attributed the development in her 
thinking to participation in the study, in particular, having regular emails prompting 
her to reflect.  Elizabeth was happy with how she had previously represented 
sustainable development as a diagram, as it still captured the main dimensions of 
her thinking.  In view of the political unrest in Burma at the time the interview was 
taking place, Elizabeth suggested she might mark a cross over Burma to highlight 
the need to respect human rights. 
 
Elizabeth thought that her views about the prospects for sustainable development 
were on similar ground to previous.  She still felt the prospects remained good but 
action would be driven the fact it would become increasingly obvious things were not 
right. She felt there had been some movement over the previous year with the 
issues becoming fashionable.  They had had a much higher profile through events 
like 'Live Earth'.  Her views about responsibility - a combination of top-down 
leadership and bottom-up pressure remainder the same; as did the feelings that 
sustainable development evoked: urgency.  
 
Elizabeth had introduced several new behaviours in support of sustainable 
development and continued with those she had previously reported.  She now 
gardened and so had taken up - and enjoyed - composting.  Her household waste to 
landfill was down significantly and recycling was up. She continued to boycott 



Tesco's supermarket and had now started writing to clothes retails asking about 
their ethical practices. She had done this as a result of signing up to ‘The Nag’ 
website with its monthly lifestyle 'nags'.  Elizabeth attributed the changes in her 
lifestyle to receiving SUN renews.  The emails gave her a regular prompt with some 
'easy things' she could do that 'other people are doing' so there was 'no excuse' for 
her not to do them too.  
 
When asked to indicate the most significant prompts to her thinking about 
sustainable development during the year Elizabeth cited ‘The Nag’ giving her gentle 
reminders.  In a similar vein, were the monthly invitations to reflect as part of the 
research process.  Al Gore had also provided a 'wake up call' in the film 'An 
Inconvenient Truth'.  
 
Elizabeth thought sustainable development had featured 'slightly more' in her 
university life over the last 12 months.  She cited the example of recycling in her 
office, something she had not always been able to do.  Sustainable development 
had not featured in her teaching. 
 
Elizabeth was aware of only a limited number of ESD-related extra-curricular events 
that had taken place and had attended none. She was aware that the university has 
achieved Fairtrade status and that it had launched a ‘Going 4 Green’ campaign; she 
had received a free Jute bag branded with the campaign logo.  She was unaware 
that the SUN had an intranet presence. 
 
Elizabeth reported gaining information through SUN, although acting on very little of 
it.  She felt disappointed there was a 'disjuncture' between her philosophical 
commitment and actual action in support.  She felt distracted in part by the 
pressures of work. Elizabeth still opened and read SUNeNews straight away. One 
action she had been prompted to take was to join ‘The Nag’ website, which she 
enjoyed being a part of.   



Participant 24:  Claire 
Claire is a second year postgraduate English student studying for a PhD.  She had  
previously been a mature undergraduate student studying at Bright College.  On 
graduation she had taken a job locally with the local health service.  A year after 
graduation the opportunity arose to return to study for a PhD.  
 
Claire understood sustainable development as 'behaving responsibly in terms of the 
environment and ethical issues like Fairtrade'.  She saw the concept as being 
international in scale but translated it down to a personal level of responsibility. 
Claire represented her understanding by drawing the earth and indicating it was 
healthy and that humanity had a responsibility for keeping it so. 
 
Claire was still working on her PhD, now in the third year, at the time of the second 
interview.  She described her second year as being ‘productive’.  
 
At the second interview, Claire made it clear sustainable development was difficult 
to describe.  She suggested it was complex.  To her, the main focus was still 
environmental and natural resource issues; but sustainable development involved 
socio-economic issues too - it was an 'all encompassing' concept.  Claire now felt 
more informed about sustainable development even though her ideas were still 
focused on similar areas of action. She believed her thinking had changed to see 
sustainable development more widely.  Claire also viewed the concept more 
positively in that she could connect it to different aspects of her life. 
When asked if she would change how she had represented sustainable 
development previously, Claire agreed.  She had seen an advert featuring a foot 
pint; on each toe there was a statement linked to a personal environmental action - 
such as 'this little piggy recycles', but next to the foot was a warning that made clear 
all would be in vain if government and industry did not act.  Claire felt this advert 
captured her concerns about sustainable development. 
 
At the time of the second interview, Claire felt a little more optimistic about the 
prospects for sustainable development overall.  She thought the sustainable 
development ‘movement’ had gained ground over the year but remained unsure 
whether that would be enough.  With respect to her feelings about sustainable 
development Claire still felt guilt.  However, she also felt more in control with respect 
to being manipulated to buy into luxury brands.  She had read a book 'Afluenza' and 
had started to view her use of eBay as reuse and recycling. 
 
The scope of Claire's behaviours in support of sustainable development had not 
changed greatly. She was now more inclined to make the effort and thought that 
'everything you do will have an impact'.  She cited siphoning the bath water as a 
example of something she now did at home that she had not done previously.  She 
still tended to think about sustainable development along the lines of recycling 
things. Claire felt this was a bit 'reductive' and that she ought perhaps to think about 
it more creatively.  A big change for Claire was her attitude to consumption.  She no 
longer felt she had to buy things, and if she did they needn't be new.  
 
Claire thought the most significant prompts to her thinking about sustainable 
development during the year were completing her monthly reflections as part of the 
study, exposure to sustainable development through the media - TV, radio and 
newspapers - and receiving SUNeNews.   
 
When asked how sustainable development had featured as part of her university 
experience Claire prefaced her comments by saying that she now she felt largely 
'divorced' from the university, spending most of her time away from campus.   



Sustainable development had mainly featured through her involvement in the 
research and by receiving SUNeNews.  She thought SUNeNews had raised her 
'expectations' of what was possible. Personally when she was teaching she had 
tried to limit paper handouts and use virtual resources instead. 
 
Claire was aware of around half of the extra-curricular ESD-related events that had 
taken place, but had attended only one: 'sustainable development everyone's talking 
about it'.  She was aware of the University's 'Going 4 Green' campaign and of the 
achievement of Fairtrade University status.   Claire was unaware of the SUN's 
Intranet pages. 
 
Claire rated her involvement in SUN as a positive experience.  She valued receiving 
information through it, particularly about things happening locally.  She also valued 
the non pressurised approach that allowed her to follow up what she was interested 
in at her own 'pace'.  Claire’s response to SUNeNews was similar to before; she still 
read it and had followed up links of interest, for example, a carbon footprint 
calculator.  Claire had sent information about the local ‘free-cycle’ group for inclusion 
in SUNeNews. 



Participant 25: Daisy 
Daisy is a mature student from Northern Ireland who grew up in Australia.  She is a 
first year studying international development and communication studies.  Daisy had 
been to university straight from school although left before completing the first year.  
She then spent several years working for a bank before taking a year out to travel 
around South America and South East Asia.  Daisy then worked in advertising sales 
for a newspaper back in Northern Ireland.  She then decided that she would 
probably need a degree.  She chose to study international development partly on 
the basis of her experiences travelling.      
 
Daisy's understanding of sustainable development was of long term development.  
She saw development in a variety of guises including the development of people's 
skills.  Looking through the lens of her course in international development, she 
viewed it through issues like famine, poverty, trade. When asked to represent her 
understanding Daisy initially did not know what to draw.  She eventually produced a 
diagram to illustrate personal development.  The diagram contrasted one condition 
with another with an arrow between them to signify transition and the long term 
nature of sustainable development.  On one side was single circle representing a 
person who had not encountered sustainable development. On the other side was a 
series of connected circles to represent the acquisition of different skills through 
sustainable development. 
 
Daisy had just started the second year of her course at the time of the second 
interview.  She summed up the first year as a year well spent.  She had found the 
course interesting and had met lots on interesting people. 
 
At the second interview Daisy expressed her understanding of sustainable 
development more overtly in environmental and natural resource terms.  She 
thought about sustainable development as an environmental initiative implying a 
change in the way we use finite resources in the interests of continuity. She cited 
recycling as an example.   Whilst Daisy could still apply the idea of sustainable 
development more widely, she thought the main change in her thinking was having 
a narrower environment focus.  Daisy attributed the change to her course, being 
involved in the People and Planet group, and taking part in the study.  Daisy still 
believed the diagram she had produced conveyed part of her understanding of 
sustainable development, although she might now also draw the recycling symbol of 
three interlinked arrows aligned with her more recent environmental focus. 
 
Daisy thought the prospects for sustainable development had improved with a 
higher profile being given.  She cited the film 'An Inconvenient Truth' and the BBC 
televisions series on 'Ethical Man' as examples of this raised profile. The only 
reservation Daisy expressed, which she attributed to her studies of communication, 
was that it may just be a 'fad', and that some politicians may have jumped on the 
bandwagon for political expediency.  Daisy's feelings about sustainable 
development remained the same. Despite having a higher profile sustainable 
development was still not being given its 'full run'.  There was still a negative 
association with sustainable development as being something to do with 'tree 
huggers'.   
 
Over the year, Daisy had declined invitations to visit friends in Australia because as 
she could not justify taking a long haul flight for a short holiday. She had also  taken 
a ferry rather than fly home.  As a chair of the People and Planet group she felt she 
would have been a hypocrite to advocate making sustainable choices and then 
doing the opposite. 
 



 
 
Daisy thought the most significant prompts to her thinking about sustainable 
development during the year were taking part in the study and having to reflect each 
month, as well as being in People and Planet, particularly taking part in a climate 
rally and associated workshops in London. 
 
When asked specifically how sustainable development had featured as part of her 
university experience Daisy referred to modules in her international development 
course.  She felt her involvement in People and Planet had been a 'huge part' of 
university experience.  Daisy also thought taking part in the study had been 
important too.  
 
Daisy was aware of over a third of the extra-curricular ESD-related events run 
during the year.  She had engaged with the majority of those she was aware of, 
attending eight of the 11 she could recollect.  Daisy had helped at the Fairtrade 
events and been a volunteer in the recycling campaign knocking on doors to 
encourage other students to recycle.  She had not been aware of the University's 
‘Going 4 Green’ campaign, although was familiar with both Bright College's 
achievement of Fairtrade University status and the SUN's Intranet site. 
 
Daisy had found being a part of the SUN a positive thing that had met, and in some 
ways exceeded, her expectations.  She valued the information that she had received 
through it and was surprised how big an impact her involvement in SUN, both 
receiving SUNeNews and taking part in the study, had had on her thinking about 
sustainable development.  She read SUNeNews and used the information directly, 
particularly in her role within the People and Planet group.  As People and Planet 
representative in the Environmental Committee, Daisy found the committee well 
meaning, but was disappointed how little had been achieved. 
 



Participant 26: Steve 
Steve is a first year archaeology student.  He was retired from the Police Service 
and after working for a stint as a caretaker decided to go to university having not 
previously done so. Steve is from Bridge Town, and so studying at Bright College 
was a convenient choice to pursue his studies.   
 
Steve's understanding of sustainable devlopment encompassed ethical and 
environmentally friendly decision taking and consumption.  He could see sustainable 
development being operationalised in a variety of contexts both domestic, 
commercial and politically.  Steve saw sustainable development at a variety of 
levels, but typically talked about the concept in an operational sense. Thus he talked 
about limiting environmental impact through actions like cutting carbon and referred 
to his own personal actions and interests in relation to resource conservation and 
renewable energy.  Steve saw sustainable development as being about pro-
environmentally friendly change. Allied to this change he saw a need to educate 
people about what needed doing.  Steve did not produce a picture, but did describe 
the imagery he would use.  He started by alluding to the dove of peace symbol to 
show sustainable development rested on peace and a laying down of differences to 
work for a common cause.  He then suggested a contrast between an idyllic natural 
landscape and that of polluting 'dark satanic mills' suggesting that a choice needed 
to be made. 
 
Steve had just started his second year at the time of the second interview.  He 
described his first year as 'sensational'.  He had no regrets about choosing to be a 
student. 
 
At the second interview, Steve described his understanding of sustainable 
development by alluding to similar aspects to those in his earlier description.  He 
saw sustainable development as being about change from the present to more 
sustainable ways of living.  This involved changing people's 'mindsets' and the 
conservation and reuse of depleted natural resources.  Steve did not think his 
understanding was much different to previous, although he did feel more aware 
about what he could do as an individual to support sustainable development.  When 
reflecting on the imagery he had previously evoked to represent sustainable 
development, Steve felt he would now add a family to represent the human aspect. 
 
Steve views on the prospects for sustainable development were based a greater 
sense of urgency.  Sustainable development was still achievable but time was 
running out.  He was lead to this view through what he had read and seen in the 
papers, on the web and on TV, combined with what appeared to be a general 
reluctance to act in spite of the evidence. Steve's feelings associated with 
sustainable development were less positive.  It was 'grim' that the information was 
there, but people were 'too comfortable' to change.  His experiences talking to 
people, organising events through the Green Party, and attending an external event 
promoted via SUNeNews had led him to believe that it was the same limited number 
of people involved.   
 
Steve had introduced 'lots' of changes in support of sustainable development.  He 
reported on the installation of solar panels, connecting his wood burning stove to the 
central heating system and efforts to reduce electricity consumption. 
 
When asked about the most significant prompts to his thinking on sustainable 
development during the year, Steve reported the issue of food miles had been a 
new dimension.  He had learned about food miles through the various groups he 
was part of, including People and Planet, Friends of the Earth and The Green Party.  



The ‘Perspective on sustainable development’ programme had given him some 
'pauses for thought' too.  The film ‘An Inconvenient Truth’ had 'raised the profile' of 
climate change, as had the publication of the Stern Report and its coverage in the 
newspapers. 
 
Steve thought sustainable development had had a big part in his first year at 
university.  He cited being part of People and Planet and the SUN and the extra- 
curricular lecture series as giving sustainable development a high profile.  
Sustainable development had yet to feature in his course. 
 
With the exception of the science festival and occasional lectures in International 
Development, Steve was familiar with the majority of ESD-related extra-curricular 
events that had taken place.  He had taken part in eight events, helping as a 
volunteer on one occasion to run a  Fairtrade stall.   Steve was also aware of the 
recycling promotional campaign, Fairtrade university status and ‘Going 4 Green’ 
campaign.  He had also visited the SUN intranet pages. 
 
Steve experience of the SUN had part met his expectations. The SUN had 
functioned as a  forum to get information and to share opinions but had not delivered 
the change he had hoped for.  In retrospect, Steve thought he had expected too 
much.  Steve read SUNeNews and valued it as a source of information.  He had 
taken part in events as a result of reading it and had followed up information. Steve 
had also sent information for inclusion in SUNeNews and encouraged people to join 
the SUN. 



Participant 27:  Christine 
Christine is a first year studying German and business.  She came to Bright College 
after studying at sixth form college .  She chose Bright College over some larger 
metropolitan university's because of its homely atmosphere. 
 
Christine reported that she had limited knowledge about sustainable development 
and found it difficult to express her understanding of it.  Christine saw sustainable 
development as being about the environment and referred to conserving resources 
or 'keeping what we have got' as part of her understanding.  On the resources 
theme she alluded to both recycling and saving energy; on the environmental theme 
she referred to the climate change issue.  Christine felt sustainable development 
should be considered on a international scale, although felt not all nations were 
pulling their weight.  She represented sustainable development by drawing a picture 
of the planet surrounded by arrows to indicate it continued without a 'major disaster' 
such as global warming.  She then drew a hand under the world to indicate our 
responsibility, it was 'in everyone's hands'  
 
At the time of the second interview Christine had just started her second year.  She 
had enjoyed her first year and had no regrets over her choice of study.  She had 
made lots of friends and settled well at Bright College. 
 
Christine's understanding of sustainable development at the second interview 
emphasised human progress more albeit without damaging the environment.  
Christine thought her understanding was on similar territory, although she felt she 
now had a wider conception, that sustainable development was not just about the 
environment. Christine also now thought sustainable development needed a 
collective effort, rather than being reliant on individual action. The complexity of 
issues required collective action.  Christine felt her participation in the study had 
heightened her sensitivity to sustainable development.  She had picked up on the 
issues through watching TV programmes.  Christine had also noticed posters 
advertising events around campus and seen the climate change exhibition truck 
parked on campus; both these visual cues had prompted her to think about 
sustainable development more.   When reflecting upon the picture she had drawn to 
represent sustainable development, Christine suggested she might change it so that 
there were two hands.  She felt two hands better conveyed a need to care for the 
planet.  She reflected that while many people wanted to move things forward to 
make things better, there was merit in the simpler values of life when her ‘mum was 
little’.  Such a simpler 'more restricted' lifestyle was perhaps less damaging than 
contemporary life. 
 
Christine’s feelings of frustration, that it was not easy to do things like recycling, 
remained, although she now felt more 'strong minded' about it and now recognised 
her responsibility to do something rather than leave it for someone else.  Christine 
believed the change in her feelings was in part because she was older and now 
more aware.  She attributed part of that awareness to taking part in the study. 
 
When talking about changes in her behaviour with respect to sustainable 
development, Christine no longer had a car.  She didn't really need one living in 
Bridge Town; the environmental benefits were a bonus.  Now that she was living in a 
house, Christine was able to participate in the local council's household recycling 
scheme and was doing so.  Paying utility bills directly had also been a motivation for 
introducing energy saving light bulbs and generally thinking more carefully about 
energy use.  Christine felt she probably would have introduced low energy bulbs 
regardless,  but being billed was an extra motivation. 
 



Christine cited the television and news as a major prompt for her thinking about 
sustainable development.  A reality TV programme involving a group of people living 
off other people's rubbish had been thought provoking.  Christine also cited 
SUNeNews as an information source to 'dip' into.  There had also been things 
around Bright College that had caught her eye including posters encouraging action 
and advertising events, and an exhibition trailer parked prominently 
 
When asked how sustainable development had featured as part of her university 
experience, Christine thought some of her lectures had picked up on 'bits and bobs' 
but not in any great depth.  Other than seeing stalls at freshers fair and poster 
around campus advertising events, it had not featured greatly.  The university didn't 
seem to be making much effort; it was difficult to recycle on campus because there 
was a lack of recycling bins for example.  
 
Christine had limited knowledge of the ESD-related extra-curricular events that had 
taken place and had not taken part in any.  She could only identify two specific 
events from the list presented to her; she had heard about the Fairtrade stalls and 
seen the climate change exhibition truck from a distance.   That said she had been 
aware more generally of the 'Perspectives on Sustainable Development' programme 
having seen posters around campus advertising it.  Christine had been unaware that 
the University had a student recycling campaign, nor a 'Going 4 Green' campaign, 
nor SUN pages on the intranet.  She was, however, aware that the University had 
gained Fairtrade status.    
 
Christine associated her experience of the SUN with participating in the research 
and receiving SUNeNews.  She had found it interesting and felt that participating 
had heightened her sensitivity to discussions of sustainability issues and made her 
more likely to take notice. Christine had valued sharing her ideas through the 
monthly reflections.  Her response to SUNeNews was erratic; she welcomed 
receiving it although had only read a few issues.  Christine could not think of 
anything in particular that she had done as a result of reading SUNeNews, although 
felt her heightened sensitivity generally had made her more likely to recycle and to 
find out more about the issues. 
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Appendix 6:  Information provided to participants prior to participation 
in the research 
 
Participant Information Sheet:  
 
Study into the impact of participation in extra curricular education for 
sustainable development activities at the Bright College University 
 
Introduction You are being invited to take part in a research study. Before you 
decide whether to participate, it is important for you to understand why the research 
is being done and what it will involve. Please take time to read the following 
information carefully and to discuss it with others if you wish.  Please ask if there is 
anything that is not clear or if you would like more information. Take time to decide 
whether or not you wish to take part.   
 
What is the purpose of the study?  The aim of the study is to look at the impact of 
participation in the University’s Sustainable University Network.  There has been 
very little investigation into the role of extra-curricular activities, like the network, in 
relation to learning about sustainable development.  The purpose is to help plug this 
gap and so inform thought and practice both at Bright College and further a field. 
 
Why have I been chosen?  You have been chosen because you are a member of 
the Sustainable University Network and are either a student or member of staff at 
the Bright College University  
 
Do I have to take part?  It is up to you to decide whether or not to take part. If you 
decide to take part please keep this information sheet and sign and return the 
attached consent form. This will give your consent for a researcher to contact you.   
Even then, you are still free to withdraw at any time during the study and without 
giving a reason. A decision to withdraw or not to take part, will not affect your rights 
as a student or member of staff at Bright College University. 
 
What will happen to me if I take part?  You will be invited to take part in two 
informal interviews one at the beginning and one towards the end of the study 
period.  You will also be invited periodically (no more than once a month) to share 
your reflections over the course of the academic year.   Initially, a researcher will 
contact you to arrange a convenient time and place to interview you.  After the first 
interview you will be sent a prompt sheet, not more than once a month, to invite you 
to reflect upon your experiences.  Finally, the researcher will contact you again to 
arrange a second interview to take place around 12 months into the study.   At the 
interviews you will be invited to talk about your thoughts, feelings and experiences in 
relation to your participation in the Sustainable University Network. It is expected 
that that interviews will last around one hour, but this depends on how much you 
have to say!  A digital voice recorder will be used to record interviews, although only 
you and the researcher will have access to the recording which will be kept secure 
and deleted after use.   
 

What are the possible disadvantages and risks of taking part?  There are no 
particular disadvantages or adverse risks foreseen in taking part in the study.  The 
study is in a topic area that is not considered to be sensitive.  Should you disclose 
information that might in retrospect appear to be harmful to you or others, the 
researcher will seek to limit any negative consequences.  Interview transcripts and 
written reflections will be made anonymous through the use of pseudonyms so that 



you cannot easily be identified, although if you wish and are happy to be identified in 
any final report you can be acknowledged. 
 
What are the possible benefits of taking part?  As a student or member of staff it 
is possible that you may welcome the opportunity to share your thoughts and 
experiences in this subject area.  By taking part, you will be contributing to the 
further development of Education for Sustainable Development work at the Bright 
College University and also helping to inform wider thought and practice.  Through 
reflecting upon your experience it may enrich your learning and development.  The 
time you spend as a research volunteer can be recorded towards achievement of 
the Bright College University Volunteer Certificate of Excellence Scheme.  For 
further information about these schemes, please contact Student Volunteering 
Support 
 
What if something goes wrong?  If you wish to complain or have any concerns 
about any aspect of the way you have been approached or treated during the study, 
please contact Professor Sarah Andrew, Dean of the School of Applied and Health 
Sciences, University of Chester, Parkgate Road, Chester, CH1 4BJ, 01244 513055. 
 
If you are harmed by taking part in this research project, there are no special 
compensation arrangements.  If you are harmed due to someone’s negligence, but 
not otherwise, then you may have grounds for legal action but you may have to pay 
for this. 
 
Will my taking part in the study be kept confidential?  Unless you indicate 
otherwise, all information about you will be kept confidential so that only the 
researcher carrying out the research will have access personally identifiable 
material.   
 
What will happen to the results of the research study? The findings will be 
reported to the University’s Environmental Committee in order to improve practice at 
the Bright College University.   They will also be written up as a case study used to 
help inform practice elsewhere.  It is the intention of the researcher to report the 
results in a PhD. thesis.  They may also be reported in related journal articles and 
conference papers.   Individuals who participate will not be identified in any 
subsequent report or publication, unless they expressly consent to being identified 
 
Who is organising and funding the research?  The research is managed the 
University of Chester, with the support of Bright College University’s Environmental 
Committee 
 
Who may I contact for further information?  If you would like more information 
about the research before you decide whether or not to take part, please contact the 
principal researcher: 
Bryan Lipscombe, c/o: University of Chester, Department of Biological Sciences, 
Parkgate Road, Chester, CH1 4BJ, 01244 511983, b.lipscombe@chester.ac.uk 
 
Or via Bright College’s Environmental Committee on 000000000000000 or via 
BBBB@BBBBBBB 
 
 
Thank you for your interest in this research. 

mailto:b.lipscombe@chester.ac.uk


Consent Form 
 
Study into the impact of extra curricula Education for Sustainable 
Development activities at the Bright College University 
 
Name of Researcher: Bryan Lipscombe 
 
 
1. I confirm that I have read and understand the information sheet for the 
above study and have had the opportunity to ask questions. 
 
2.  I confirm that I am 18 years or over 
 
3.  I agree to the audio recording of interviews as part of this study 
 
4. I understand that my participation is voluntary and that I am free to 
withdraw at any time, without giving any reason and without my legal rights 
being affected. 
 
5. I agree to take part in the above study. 
 
 
 
 
___________________  _________________  _____________ 
Name of Participant  Date     Signature 
 
___________________  _________________  _____________ 
Name of researcher  Date     Signature 
 



 
 
 


